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ABSTRACT
Student Satisfaction at Utah State University Regional Campuses
by
Taylor K. Adams, Master of Science
Utah State University, 2016
Major Professor: Rebecca G. Lawver, Ph. D.
Department: School of Applied Sciences, Technology and Education
Research conducted over multiple decades explores student attrition from higher
education institutions. The majority of this research relates to traditional, on-campus
student populations. However, colleges and universities are serving more nontraditional
students than before by increasing distance education course offerings. Although
enrollments are increasing, few studies examine retention of nontraditional learners in a
distance education setting. Even fewer suggest institutional action based on student
satisfaction of nontraditional, distance learners. This study examined student satisfaction
and education-related priorities of Utah State University (USU) undergraduate students at
regional campus locations throughout the state of Utah. Perceived programming needs
were determined based on the discrepancy between student-reported satisfaction and
importance rankings of education-related items. The highest discrepancies between
priorities and satisfaction of undergraduate students at USU regional campus locations
were: use of student activity fees, adequate availability of financial aid, tuition being a
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worthwhile investment, registering for classes with few conflicts, scheduling of courses
to complete program, timeliness of financial aid announcements, academic advisor’s
knowledge of major requirements, instruction within major, variety of course offerings,
and classes being scheduled at convenient times.
(106 pages)
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PUBLIC ABSTRACT
Student Satisfaction at Utah State University Regional Campuses
Taylor K. Adams
This research examined the difference between what undergraduate students at
Utah State University (USU) regional campus locations perceive as important to their
education and how satisfied students are with those education-related priorities. As
institutions offer more distance education coursework, enrollment of nontraditional
students is increasing. However, few studies examine satisfaction, which is a proven
predictor of retention, of the student population described in this study.
The results of this study showed the highest discrepancies between priorities and
satisfaction of undergraduate students at USU related to academic advising, course
scheduling and registration; and finances including student fees, tuition, and financial aid
awards. It was concluded that administration may use results to adjust programming, as
determined by the highest-ranked discrepancies, to retain undergraduate students at Utah
State University regional campus locations.
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CHAPTER I
INTRODUCTION
Background
Campuses across the nation are experiencing a rise in distance education offerings
and enrollments. From 2006-2007, 65% of institutions in the U.S. offered credit-based
distance education courses (Parsad & Lewis, 2008). Of over 18 million undergraduates
enrolled at Title IV institutions in Fall 2012, 11% were enrolled in distance education
programs and 14.2% were enrolled in at least one distance education course (Ginder,
2014). However, the steady increase of enrollments in distance education is accompanied
by a decrease in retention rates compared to those of on-campus settings (Moody, 2004).
Many researchers studying higher education have focused their efforts on
studying student persistence and institutional retention. Multiple journal articles, books,
conferences, and theories are dedicated to retention and persistence (Astin, 1975; J. P.
Bean, 1980; Bean & Metzner, 1985; Rovai, 2003; Tinto, 1975).
In examining retention research over the past four decades, Tinto (2006)
concluded that in order to increase retention and graduation rates, universities must do
more to turn theory and research into institutional action. Utilizing a student satisfaction
assessment that reveals student expectations and priorities allows institutions to develop
action items based on areas of improvement as identified by the student population
(Bryant, 2006). Additionally, measuring student satisfaction leads to increased
predictability of retention of students (Park & Choi, 2009; Rovai, 2003; Schreiner, 2009).

2
While satisfaction studies have been completed for online students and on-campus
students, a comprehensive search yielded no results that examined student satisfaction
and priorities for the distance education student population included in this study.
The goal of this research was to identify the satisfaction levels of undergraduate
students enrolled at Utah State University (USU) Regional Campuses. The regional
campus system contributes to the land grant mission of USU by providing undergraduate
and graduate educational opportunities to place-bound students in communities
throughout the state of Utah. The Regional Campus system is comprised of five
campuses in Brigham City, Salt Lake City, Tooele, Moab, and the Uintah Basin. The
Uintah Basin campus includes two locations in Vernal and Roosevelt. Brigham City, Salt
Lake City, and Moab also serve larger areas in Utah with centers and sites in
geographically nearby areas, which total 18 across the state. These locations are in
Tremonton, Wendover, Kaysville, Park City, Heber City, Orem, Nephi, Delta, Ephraim,
Richfield, Milford, Beaver, Bicknell, Junction, Panguitch, Cedar City, St, George, and
Kanab.
Courses originate from multiple locations and are taught via multiple delivery
methods including face-to-face, interactive broadcast, and online by faculty members
within multiple colleges at USU. In Spring 2016, USU offered over 277 courses via
classroom broadcast delivery; 49 via web broadcast delivery; 370 via online; and 38 via
hybrid delivery, which is a combination of broadcast and online delivery methods (K.
Shanley, personal communication, July 22, 2016). Spring enrollment throughout the
regional campus system over the past 5 years averages 2,400 undergraduate students and
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750 graduate students (Utah State University, 2016a). Demographic characteristics of
these students, described in detail in the Data Analysis section, indicate that the majority
of students taking courses at regional campuses are defined as nontraditional (Radford,
Cominole, & Skomsvold, 2015).
In addition to the regional campus system, USU began serving students at the
Price and Blanding campuses and nearby geographical areas in 2010 after a merger with
the College of Eastern Utah that resulted in the creation of USU Eastern. Students in
Price, Blanding, and their respective service centers were not included in this study.
Multiple items within the following 12 scales were examined: academic advising
effectiveness; campus climate; campus support services; concern for the individual;
instructional effectiveness; admissions and financial aid effectiveness; registration
effectiveness; responsiveness to diverse populations; safety and security; service
excellence; student centeredness; and campus life. In addition to assessing student
satisfaction, the study also identified the priorities of students, based on the level of
importance students place on individual items within each scale. A discrepancy score,
referred to in prior research as a performance gap, was determined for each item and
scaled to identify the extent to which the institution is meeting, exceeding, or not meeting
the expectations of the students (Elliott & Healy, 2001). Findings from this study may
provide administration with information to assess and develop student services and
programming initiatives. Additionally, this research provides groundwork for future
student satisfaction research at Utah State University and in similar distance education
settings.
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Statement of the Topic
The purpose of this study was to examine student satisfaction and priorities of
USU undergraduate students at regional campus locations throughout the state of Utah.
Satisfaction and priorities were analyzed using the Student Satisfaction Inventory™
distributed by Ruffalo Noel-Levitz (Schreiner & Juillerat, 1994). This study determined
student satisfaction and priorities on individual education-related items within the
following 12 scales: academic advising effectiveness; campus climate; campus support
services; concern for the individual; instructional effectiveness; admissions and financial
aid effectiveness; registration effectiveness; responsiveness to diverse populations; safety
and security; service excellence; student centeredness; and campus life. Additionally, the
survey asked summary questions about the students’ overall expectations, satisfaction,
and decision to enroll.
Purpose and Objectives
The purpose of this study was to examine student satisfaction and priorities of
undergraduate students at USU Regional Campuses.
In order to fulfill the purpose of this study, research was conducted with the
following objectives.
1. Describe selected characteristics of undergraduate students enrolled at USU
Regional Campuses (gender, age group, race/ethnicity, current class load,
class level, current GPA, educational goal, employment status, current
residence, residency classification, disability status, service region, and
major).
2. Identify undergraduate students’ education-related priorities at USU Regional
Campuses.
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3. Identify undergraduate students’ satisfaction of their experiences at USU
Regional Campuses.
4. Determine the discrepancy between satisfaction and priorities for
undergraduate students enrolled at USU Regional Campuses.
5. Determine the perceived programming and service needs of undergraduate
students at USU regional campuses.
Definitions
Definitions used in this research were those commonly associated with
postsecondary students, student satisfaction, and student retention. Additionally, USUspecific terms are defined.
Persistence and Retention: Tinto (2012) best described the difference between the
two terms. When using the term persistence, it refers to a student action. When
discussing retention, it is from an individual institutional perspective. Below are
his definitions:
Persistence: “The rate at which students who begin higher education at a
given point in time continue in higher education and eventually complete
their degree, regardless of where they do so” (Tinto, 2012, Appendix A).
Retention: “The rate at which an institution retains students who first enter
the institution as a freshman at a given point in time” (Tinto, 2012,
Appendix A).
Dropout & Attrition: “A student’s failure to enroll from one semester to another”
(Summers, 2003, p. 65).
Majority Campus: The campus at which a student registers for the majority of
online, broadcast, or face-to-face classes.
Distance Education Course: “A course taken for credit during the academic year
that was not a correspondence course but was primarily delivered using live,
interactive audio or videoconferencing, pre-recorded, instructional videos,
webcasts, CD-RM or DVD, or computer-based systems delivered over the
Internet” (Radford, 2011).
Part-Time Class Load: Less than 12 enrolled credits within a semester is
considered to be a part-time class load.
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Full-Time Class Load: Students taking 12 credits or more are considered to have a
full-time class load.
Freshman Class Level: Students with less than 30 earned credits are considered
freshman.
Sophomore Class Level: Students with 30-59 earned credits are considered
sophomores.
Junior Class Level: Students with 60-89 earned credits are considered juniors.
Senior Class Level: Students with 90+ earned credits are seniors.
Canvas: An online learning management system used by USU for course
development, grading, delivery, and communication.
Assumptions
This research study was conducted under the following assumptions.
1. The Student Satisfaction Inventory™ distributed by Ruffalo Noel-Levitz
(Schreiner & Juillerat, 1994) is a valid and reliable instrument to evaluate
student satisfaction and priorities.
2. All undergraduate students, ages 18 and older, taking the majority of USU
classes at the following USU Regional Campuses and Centers were included
in the population for inclusion in the study as provided by the Office of
Analysis, Assessment, and Accreditation: Beaver, Bicknell, Brigham City,
Cedar City, Delta, Ephraim, Heber City, Junction, Kanab, Kaysville, Milford,
Moab, Nephi, Orem, Panguitch, Park City, Richfield, Salt Lake, St. George,
Tooele, Tremonton, Roosevelt, Vernal, and Wendover.
Limitations
This research study was conducted under the following limitations.
1. An electronic questionnaire instrument was used for the study. All
correspondence relating to the questionnaire was delivered via email.
Prospective participants may have been eliminated as respondents due to
email blocking systems or incorrect email information.
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2. The targeted population included current undergraduate students registered for
classes for Spring 2016 and were identified by the Office of Analysis,
Assessment, and Accreditation. Any students currently listed as a USU
student but not enrolled with a majority campus listed as a regional campus or
center for the current semester were not included in the study. Additionally,
students that were included may have un-enrolled in classes from the time
they took the survey and the time the data was analyzed.
3. A quantitative questionnaire prohibits respondents from including additional
information to clarify each of their responses. This subjects both respondents
and researchers to misinterpretation.
4. Early and late responders answered similarly to the majority of questions
within the instrument. However, a t-test to check for variance between early
and late responders indicated that early and late responders answered
significantly different on the 15 items within the survey. The following
importance items were answered significantly different: commitment to
academic excellence, students made to feel welcome on campus, easily getting
involved in campus organizations, institution’s reputation within the
community, fair and reasonable major requirements, commitment to racial
harmony, maintenance of campus, and use of student activity fees. The
following satisfaction results were significantly different as well: adequate
and accessible computer labs, well-lighted and secure parking lots, enjoyable
experience as a student on campus, and availability of tutoring services.
5. This study looks at just a small, yet important, subset of what may influence a
student’s decision to enroll or continue at the institution. The results from this
survey are just a sample of many institutional items that could impact
retention and recruitment.
Significance of Study
Retention information for 4-year institutions reported to the National Center for
Educational Statistics includes information only related to first-time bachelor’s degreeseeking students While most students at the majority public 4-year institutions fall into
first-time, bachelor’s degree-seeking cohorts, a unique student population of returning,
nontraditional learners enroll at 4-year universities that offer coursework through distance
education (U.S. Department of Education, 2015). The majority of students surveyed in
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this study do not fall within the federally defined characteristics of a first-time, bachelor’s
degree-seeking student. However, retention of these students remains an important issue
as the number of students enrolling in distance education coursework is increasing along
with the number of institutions offering distance-based coursework (Parsad & Lewis,
2008; Radford, 2011).
Research by Schreiner (2009) concluded that satisfaction measures nearly
doubled the “ability to predict retention beyond what demographic characteristics and
institutional features could predict” (p. 3). Many researchers have used standardized
instruments to survey students based on satisfaction, however a comprehensive search of
student satisfaction yielded very few results that looked at student satisfaction and
priorities for the distance education student population described in this study.
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CHAPTER II
REVIEW OF LITERATURE
This chapter reviews available literature on student satisfaction and retention at
higher education institutions. The following sections are included in the literature review:
(a) theoretical framework, (b) retaining distance education students, and (c) satisfaction
as a predictor of student persistence. Internet-based searches were conducted through
USU library services and Google Scholar. Additionally, numerous books relating to
retention and persistence were read and referenced. The following words and phrases and
combinations thereof were used in the search process: student satisfaction, student
satisfaction inventory, higher education student retention, student persistence, student
priorities, distance education, nontraditional student.
Theoretical Framework
The framework for this study relies upon a composite model of retention of online
learners by Rovai (2003), which is based on specific components of multiple retention
and persistence studies conducted throughout multiple decades. Details of the composite
model and theories that guide it are explained in detail throughout this chapter.
Research applying to student retention in higher education has been conducted for
over 40 years. In the 1960s, most research findings published about retention focused on
reporting trends in retaining students as well as numbers and characteristics of dropouts.
In 1970, researchers began to take an empirical approach to examine why students were
leaving higher education. In one of the first empirical studies looking at college dropouts,
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Spady (1970) developed the first sociological models of student dropout based on
Durkheim’s suicide model. Tinto (1975) developed an updated model of retention, shown
in Figure 1. In this model, Tinto introduced the idea that external factors, such as family
background commitments during college and institutional integration, relate to student
departure. This model, including Tinto’s subsequent revisions in 1993 and 2005, provide
theoretical foundation for thousands of studies relating to student retention, including this
study.
Following Tinto’s developmental model, research relating to retention has
expanded to review many variables and factors as contributors to student attrition. Astin
(1975) completed a longitudinal, multi-institutional study on student attrition and
published his findings in Preventing Students from Dropping Out. He concluded that a
variety of entrance characteristics and college experiences allow institutions to predict
retention of first-year, full-time students. Bean and Metzner (1985) used prior retention
research to develop a new model based on nontraditional students. Retention research

Figure 1. Tinto’s model of student retention (adapted from Tinto, 1975).
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continues to examine many variables of student characteristics in higher education and
subsequent retention models have been developed.
Distance Education Student Retention
While vast amounts of research regarding retention exist, very few studies have
been conducted to understand attrition rates for distance education (Moody, 2004).
Although retention research related to distance education is slowly gaining speed, student
enrollment in distance education is rapidly increasing. Radford (2011) found that
undergraduate enrollment in at least one distance education course grew from 8% to 20%
from 2000-2008 and the total number of students enrolled in programs offered entirely
over distance formats also increased. The student population of those enrolled in distance
education differs from the traditional, on-campus student population (Herbert, 2006).
Distance education enrollment is higher amongst nontraditional students due to location
and time constraints that they experience (Pontes & Pontes, 2012). Radford found that of
those enrolled in distance education courses and programs, the majority fell into at least
one of the following categories: aged 24 or older, had one or more dependent, were
married, and/or employed.
Persistence of students in distance education typically examines course attrition,
not overall retention within an institution (Kemp, 2002; Nash, 2005; Nichols, 2010).
Distance education attrition rates in courses are found to be higher than those of
traditional, on-campus courses and students enrolled in distance education courses are
twice as likely to drop-out in comparison to their on-campus counterparts (Willging &
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Johnson, 2009). While course retention is an important factor to study in distance
education, there are only a few studies that focus on a holistic approach to student
retention in distance education settings.
Rovai (2003) developed a model to explain persistence in online higher education
programs. The model, shown in Figure 2, is based on a synthesis of retention research
and explains that both internal and external factors impact students’ persistence.
interviews, he found that students in general reported personal factors as the main reason
for dropping out. However, he noted that “regardless of student attribution, student

Figure 2. Composite persistence model for online learners (adapted from Rovai, 2003).
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support services based on sound interventions undeniably make a positive and
measurable contribution to student retention” (p. 106).
Park and Choi (2009) conducted a research study to determine factors affecting
adult students’ drop-out decisions at one U.S. institution. Findings from the study
supported prior research that external factors, such as familial and organizational support,
influence a student’s decision to leave. The study also found that individual
characteristics had small amounts of influence on the decision of a student to drop out
and that students who were satisfied with their courses were less likely to drop out.
Satisfaction as a Predictor of Student Persistence
Student satisfaction is a recurring theme in retention and persistence research for
both distance education and on-campus students. In 1972, researchers suggested that both
performance and the degree to which a college met students’ needs helped students
persist (Starr, Betz, & Menne, 1972). The researchers paired retention information with a
satisfaction instrument to find the differences in college student satisfaction between
those that were retained and those that left. They found that overall satisfaction with five
measures of student satisfaction (compensation, social life, working conditions,
recognition, and quality of education) paired with performance within the university was
inversely related to retention. Therefore, if a student felt satisfied and performed well,
they were more likely to stay enrolled.
Bean (1980) researched the variables that impacted attrition and developed a
causal model for student attrition. Bean found that dropout decision was impacted by
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institutional commitment for both men and women. Women’s satisfaction was a variable
in explaining their commitment to the institution. Additionally, satisfaction was
determined to be an intervening variable between certain determinants and dropping out
for both men and women.
Keeping students satisfied remains a key component to retention strategy in the
21st century (Elliott & Healy, 2001). While studying satisfaction as it relates to
recruitment and retention using the Student Satisfaction Inventory™, Elliot and Healy
discovered that retention efforts should focus on identifying factors that students
perceived as important but rated low in regards to the level of satisfaction.
In a larger, more recent study that surveyed 27,816 students at 65 four-year public
and private institutions using the same instrument, Schreiner (2009) used logistic
regression analysis and hierarchical multiple regression analysis to understand the extent
to which student satisfaction predicted retention. She found that student satisfaction
added to an institution’s ability to predict retention and also found that while campus
climate was the best predictor of persistence, satisfaction factors as predictors of retention
differed between class standing. Her research concluded that increasing student
satisfaction can increase the likelihood of students persisting.
Summary
Research regarding student retention has been conducted for decades, but
“institutions have yet to develop a coherent framework to guide their thinking about
which actions matter most and how they should be organized and effectively
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implemented” (Tinto, 2012, p. 5). Distance education is not an exception. While
enrollments and program offerings increase, very few research studies examine attrition
in distance education (Moody, 2004). Additionally, distance education students differ
from traditional student populations that attend on-campus classes (Herbert, 2006; Pontes
& Pontes, 2012; Radford, 2011). A comprehensive model developed by Rovai (2003),
utilized previously developed retention models to explain persistence in adult, distance
education students. While this provides a framework for attrition in distance education,
student satisfaction remains one of the top predictors of student retention (Schreiner,
2009). In order to guide institutional action based on student needs, a study of satisfaction
and priorities of students taking courses at USU Regional Campuses is required.

16
CHAPTER III
PROCEDURES
This study was designed to examine student satisfaction and priorities of
undergraduate students at USU Regional Campuses. An additional purpose of this study
was to describe the demographic characteristics of undergraduate students at USU
Regional Campuses. The results of this study will provide administration and staff with
information to develop action plans for student services related to retention and
recruitment, and provide data for further research related to student satisfaction within the
institution and similar distance education settings.
Objectives
In order to fulfill the purpose of this study, research was conducted with the
following objectives.
1. Describe selected characteristics of undergraduate students enrolled at USU
Regional Campuses (gender, age group, race/ethnicity, current class load,
class level, current GPA, educational goal, employment status, current
residence, residency classification, disability status, service region, and
major).
2. Identify undergraduate students’ education-related priorities at USU Regional
Campuses.
3. Identify undergraduate students’ satisfaction of their experiences at USU
Regional Campuses.
4. Determine the discrepancy between satisfaction and priorities for
undergraduate students enrolled at USU Regional Campuses.
5. Determine the perceived programming and service needs of undergraduate
students at USU regional campuses.
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Instrumentation
The student satisfaction and priorities of students were examined using
descriptive survey methods. Data was collected using the Student Satisfaction
Inventory™ distributed by Ruffalo Noel-Levitz (Schreiner & Juillerat, 1994). The 4-year
college and university Form A version was used. Current undergraduate students enrolled
in at least one credit from any of the following USU Regional Campus locations (N =
2,328) were the population for this study: Beaver, Bicknell, Brigham City, Cedar City,
Delta, Ephraim, Heber City, Junction, Kanab, Kaysville, Milford, Moab, Nephi, Orem,
Panguitch, Park City, Richfield, Salt Lake, St. George, Tooele, Tremonton, Roosevelt,
Vernal, and Wendover. Data were analyzed using Excel and SSPS 23®.
The Student Satisfaction Inventory™ is a standardized instrument that is used by
multiple universities and colleges to measure student satisfaction and priorities.
Standardized surveys are beneficial because they are developed by theory, provide norms
for benchmarking, and undergo extensive review of reliability, validity, and
responsiveness (Roszkowski, 2003). The web-based survey asked a total of 117
questions. For the first 83 questions, an expectation about the institution was listed and
students first ranked, on a 7-point scale, how important it was that the institution meets
the expectation from not important (1) to very important (7) and then ranked how
satisfied they are that the institution met the expectation from not satisfied (1) to very
satisfied (7). If the question did not apply or the student did not have access to or use the
service, students could also answer N/A. Questions 1-73 were standardized questions
developed by Noel-Levitz. Campus-specific items, provided by the institution, were
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ranked in questions 74-83. Questions 84-89 asked the level of satisfaction, from 1-7, that
students felt about the institution’s commitment to various student populations and
questions 90-98 asked about the importance in various factors in the student’s decision to
enroll. Three summary questions and 15 demographic questions (gender, age group,
race/ethnicity, enrollment status, current class load, class level, current GPA, educational
goal, employment status, current residence, residency classification, disability status,
institution choice, service region, and major) followed. The last question on the survey
allowed for an open-ended response. Screen shots of the actual survey, which are used
with permission of the copyright holder, can be found in Appendix A.
Seventy-seven of the questions comprise 12 scales: academic advising
effectiveness, campus climate, campus support services, concern for the individual,
instructional effectiveness, admissions and financial aid effectiveness, registration
effectiveness, responsiveness to diverse populations, safety and security, service
excellence, student centeredness, and campus life. The list of items within each scale,
which are used with permission of the copyright holder, can be found in Appendix B.
To protect participants’ privacy, identifying information was replaced with a
numeric identifier in lieu of respondent name and email address, which were needed for
invitation purposes.
Reliability and Validity of the Student Satisfaction Inventory™
Cronbach’s alpha was used to estimate reliability of 12 scales of the Student
Satisfaction Inventory. It is commonly accepted that a value of .70 and above are proof of
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reliability. The data from Table 1, as reported by Noel-Levitz (2013), displays all scales
scored above .70, which concludes that the instrument was reliable.
Additionally, the correlation between the 12 scales and the question “Rate your
overall satisfaction with your experience here thus far” was measured to determine
validity. Table 2, also reported by Noel-Levitz, shows that all correlations were positive
and significant.
Selection of Participants
All registered undergraduate students enrolled in at least one credit during Spring
2016 at the following USU Regional Campus locations (N = 2,328) were the population
for the study: Beaver, Bicknell, Brigham City, Cedar City, Delta, Ephraim, Heber City,
Table 1
Cronbach’s Alpha: Satisfaction and Importance
Scale

Satisfaction

Importance

Academic advising effectiveness

0.88

0.86

Campus climate

0.95

0.94

Campus life

0.93

0.93

Campus support services

0.85

0.88

Concern for the individual

0.86

0.85

Instructional effectiveness

0.94

0.95

Recruitment and financial aid effectiveness

0.87

0.86

Registration effectiveness

0.80

0.83

Responsiveness to diverse populations

0.95

Safety and security

0.73

0.77

Service excellence

0.87

0.88

Student centeredness

0.89

0.85
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Table 2
Correlation Between Scales and Overall Satisfaction
Scale

Correlation

Academic advising effectiveness

0.461

Campus climate

0.711

Campus life

0.579

Campus support services

0.514

Concern for the individual

0.612

Instructional effectiveness

0.657

Recruitment and financial aid effectiveness

0.540

Registration effectiveness

0.517

Responsiveness to diverse populations

0.512

Safety and security

0.387

Service excellence

0.582

Student centeredness

0.712

Junction, Kanab, Kaysville, Milford, Moab, Nephi, Orem, Panguitch, Park City,
Richfield, Salt Lake, St. George, Tooele, Tremonton, Roosevelt, Vernal, and Wendover.
The Office of Analysis, Assessment, and Accreditation provided the researchers with the
original list of Spring 2016 students including names and emails (replaced after invitation
upload with numeric identifier). All students in the population were invited to participate.
Data Collection
Identification of participants and data collection began in February 2016. Students
were sent an initial electronic letter (see Appendix C) on February 8, 2016, to invite them
to participate in the survey. An electronic reminder (see Appendix D) was sent on
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February 12, 2016. On February 18, 2016, a final electronic letter was sent to participants
to encourage them to respond. The final reminder can be found in Appendix E. Each
email contained information about the study and a link to complete the online survey.
The initial pages of the online instrument included instructions for survey
completion. Institutional Review Board (IRB) approval was obtained prior to conducting
the study. A screen shot of the letter of information, which participants read online before
starting the survey, can be found in Appendix F and screen shots of the actual survey can
be found in Appendix A.
Data Analysis
In total, 456 respondents completed the survey, for a 20% response rate. To
control for nonresponse error, self-reported demographic characteristics of respondents
were compared to university-collected demographics within the entire population, and
little difference was found for most demographic characteristics (Ary, Jacobs, Razavieh,
& Sorensen, 2009). Table 3 shows demographic differences, including survey responders
who chose to not respond. It is important to note that not all demographics could be
compared, as the institution does not require student reporting of some demographic data.
The largest discrepancy between USU and survey respondents is the percentage of parttime students. In total, regional campuses had 68% and the respondents from the survey
comprised 50%. The survey provided no definition of part-time and full-time, which
could have led to confusion in self-reported time status.
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Table 3
Demographic Differences Between Survey Respondents and USU Undergraduate Student
Population with Nonresponders
Characteristics

Survey %

USU %

% Difference

Gender
Female
Male
No response

62
30
9

64
36
n/a

2
7
n/a

Age group
18
19-24
25-34
35-44
45 and over
No response

3
24
29
23
13
9

0
32
36
22
10
n/a

2
8
7
2
2
n/a

Ethnicity/race
African-American
American Indian or Alaskan Native
Asian or Pacific Islander
Caucasian/White
Hispanic
Other race
Race - prefer not to respond
No response

1
1
1
80
4
1
3
9

0
2
1
86
6
2
n/a
3

1
1
0
6
2
1
n/a
6

Current class load
Full time
Part time
No response

40
50
10

32
68
n/a

8
18
n/a

Class level
Freshman
Sophomore
Junior
Senior
Special student
Graduate/professional
Other class level
No response

16
18
25
26
1
1
3
9

21
20
20
33
n/a
n/a
5
n/a

5
2
4
7
n/a
n/a
2
n/a

(table continues)
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Characteristics
Current GPA
No credits earned
1.99 or below
2.0 - 2.49
2.5 - 2.99
3.0 - 3.49
3.5 or above
No response

Survey %

USU %

% Difference

3
0
4
14
31
36
11

4
4
8
23
34
28
n/a

2
3
4
8
2
8
n/a

Residence classification
In-state
Out-of-state
International (not U.S. citizen)

88
2
0

98
2
0

10
1
0

Service region
Brigham City, Tremonton or Kaysville
Moab
SLC, Orem, Park City, or Heber City
Southwest
Tooele
Uintah Basin
No response

23
3
24
9
16
15
10

27
3
25
8
16
19
n/a

4
1
1
0
0
4
n/a

A limitation of this study exists with the difference between early and late
responders. Early responders were classified as those who completed the survey before
the first reminder. Late respondents were those that completed the survey after the final
reminder was sent. Results from an independent samples t test indicated that early and
late responders had statistical significant differences for 15 questions within the survey.
The following importance items were answered significantly different: commitment to
academic excellence, students made to feel welcome on campus, easily getting involved
in campus organizations, institution’s reputation within the community, fair and
reasonable major requirements, commitment to racial harmony, maintenance of campus,
and use of student activity fees. The following satisfaction results were significantly
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different as well: adequate and accessible computer labs, well-lighted and secure parking
lots, enjoyable experience as a student on campus, and availability of tutoring services.
The majority of responses from early and late responders did not exhibit statistically
significant differences.
To analyze objective one, the frequencies and percentages of those that answered
the demographic question were identified.
Objectives two and three sought to identify student satisfaction and priorities. For
the first 83 questions, each respondent identified his/her level of satisfaction and
importance on a Likert scale from 1-7. Using the same Likert scale, questions 84-89
required only a satisfaction ranking and questions 90-98 required only an importance
rating. Responses were analyzed by calculating the means and standard deviations for
satisfaction and importance of each item. For objective three, the frequencies,
percentages, mean, and standard deviation were calculated for a summary question
relating to overall satisfaction.
Borich’s (1980) Needs Assessment Model provided the framework for meeting
objectives four and five. The original model ranked the discrepancy score between two
measures, importance and competence, to determine the programming needs for a teacher
preparation program. Objective four aimed to determine the discrepancy between
satisfaction and priorities. A mean weighted discrepancy score was calculated for 11
scales and each individual expectation that included a satisfaction and importance level.
Eleven instead of 12 scales are reported, as the items within the responsiveness to diverse
populations scale only required respondents to answer regarding their satisfaction and did
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not allow students to rank their importance level. A modified version of an Excel-based
calculator was used to calculate the mean weighted discrepancy scores (McKim &
Saucier, 2011). To determine the mean weighted discrepancy score, a discrepancy score
was first calculated by subtracting the satisfaction rating from the priority rating for each
response. Then, the weighted discrepancy scores were figured by multiplying the
discrepancy score by the mean importance. The sum of the scores was then divided by
the number of responses to find the mean weighted discrepancy score.
In order to meet objective five, to determine the needs of students, the mean
weighted discrepancy scores were ranked to find the scales with the largest discrepancies.
Borich (1980) suggested that the largest differences between two items, in this case
importance and satisfaction, become a priority in programming for improvement.
Additionally, two summary questions regarding students’ overall expectations and
a student’s decision to enroll again were analyzed by calculating the frequency,
percentages, means, and standard deviation for each question. Open-ended questions
were reviewed to provide explanation for student answers.
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CHAPTER IV
RESULTS AND FINDINGS
The purpose of this study was to examine student satisfaction and priorities of
undergraduate students at USU Regional Campuses. An additional purpose of this study
was to describe the demographic characteristics of undergraduate students at USU
Regional Campuses. The results of this study will provide administration and staff with
information to develop action plans related to student services and provide data for
further research related to student satisfaction.
Five objectives were identified to achieve the purpose of this student. Those
objectives were to:
1. Describe selected characteristics of undergraduate students enrolled at USU
Regional Campuses (gender, age group, race/ethnicity, current class load,
class level, current GPA, educational goal, employment status, current
residence, residency classification, disability status, service region, and
major).
2. Identify undergraduate students’ education-related priorities at USU Regional
Campuses.
3. Identify undergraduate students’ satisfaction of their experiences at USU
Regional Campuses.
4. Determine the discrepancy between satisfaction and priorities for
undergraduate students enrolled at USU Regional Campuses.
5. Determine the perceived programming and service needs of undergraduate
students at USU regional campuses.
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Objective One: Describe Selected Characteristics of Undergraduate Students
Enrolled at Utah State University Regional Campuses
Of those that responded to each question, the majority of undergraduate students
at regional campuses were 25 and older (n = 296; 71%) with most aged 25-34 (n = 131;
31%). Related to gender, 67.55% (n = 281) of students were female. In regards to class
load, a slight majority were part-time students (n = 228; 55%). The class level of students
was fairly consistent across the population, with a slightly higher amount of students
classifying themselves as junior and senior students (n = 233; 56%). The students’
selected major varied greatly; most are pursuing one of the following bachelor’s degrees:
Business Administration; Communicative Disorders and Deaf Education; Elementary
Education, Family, Consumer and Human Development; or Psychology. Additionally,
the majority of students in associate degree programs were enrolled in General Studies or
Nursing. The majority of students, 66.91% (n = 277), reported a bachelor’s degree as
their educational goal. Data collected on personal demographics showed that most were
employed off-campus in full-time (n = 208; 51%) or part-time (n = 107; 26%) positions.
In regards to current residence, most owned their own home (n = 234; 57%), while
19.85% (n = 82) rented off campus and 17.92% (n = 74) lived in their parent’s home.
Selected self-reported demographic characteristics are outlined in Table 4 and exclude
nonrespondents.
Based on institutional data from the USU Office of Analysis, Assessment, and
Accreditation (2016b), the demographic proportions of regional campus students are
different than that of the Logan main campus. In Spring 2016, part-time undergraduate
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Table 4
Self-Reported Demographic Characteristics of Regional Campus Undergraduate
Students (N = 456)
Characteristics
Gender
Female
Male

f

%

281
135

68
32

Age group
18
19-24
25-34
35-44
45 and over

12
109
131
107
58

3
26
31
26
14

Ethnicity/race
African-American
American Indian or Alaskan Native
Asian or Pacific Islander
Caucasian/White
Hispanic
Other race
Race - prefer not to respond

4
4
5
365
17
5
13

1
1
1
88
4
1
3

Current class load
Full time
Part time

184
228

45
55

Class level
Freshman
Sophomore
Junior
Senior
Special student
Graduate/professional
Other class level

73
82
116
117
6
6
13

18
20
28
28
1
1
3

Current GPA
No credits earned
1.99 or below
2.0 - 2.49
2.5 - 2.99
3.0 - 3.49
3.5 or above

12
2
20
66
143
163

3
0
5
16
35
40

(table continues)
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Characteristics
Educational goal
Associate degree
Bachelor’s degree
Master’s degree
Doctorate or professional degree
Certification (initial/renewal)
Self-improvement/pleasure
Job-related training
Other educational goal

f

%

30
277
72
16
11
2
3
3

7
67
17
4
3
0
1
1

Employment
Full-time off campus
Part-time off campus
Full-time on campus
Part-time on campus
Not employed

208
107
7
5
78

51
26
2
1
19

Current residence
Residence hall
Fraternity/Sorority
Own house
Rent room or apt off campus
Parent’s home
Other residence

0
0
234
82
74
23

0
0
57
20
18
6

Residence classification
In-state
Out-of-state
International (not U.S. citizen)

401
7
0

98
2
0

Disability
Yes - Disability
No - Disability

36
372

9
91

Service Region
Brigham City, Tremonton or Kaysville
Moab
SLC, Orem, Park City, or Heber City
Southwest
Tooele
Uintah Basin

104
13
109
39
75
70

25
3
27
10
18
17

1
13
5
1

0
3
1
0

Major
Art History
Accounting
Agribusiness
Agribusiness and Agricultural Systems Technology Dual major

(table continues)

30
Characteristics
Agricultural Education
Animal, Dairy, and Veterinary Sciences
Anthropology
Art
Associate Degree in General Studies
Biology
Business Administration
Business Education
Civil Engineering
Communication Studies
Communicative Disorders and Deaf Education
Computer Science
Criminal Justice, Associates Degree
Early Childhood Education
Economics
Elementary Education
English
Environmental Studies
Family and Consumer Sciences Education
Family, Consumer, and Human Development
Finance
General Technology, Associate Degree
Geology
Health Education and Promotion
History
Horticulture
Human Movement Sciences
Interdisciplinary Studies
IT Support and Web Development, Associate Degree
Journalism
Liberal Arts
Management Information Systems
Mathematics
Mathematics Education
Mechanical Engineering
Music
Nursing, Associate Degree
Nutrition, Dietetics, and Food Sciences
Ornamental Horticulture, Associate Degree
Parks and Recreation
Plant Sciences
Psychology
Public Health
Recreation Resource Management
Residential Landscape Design and Construction

f
1
4
1
1
15
7
57
1
2
1
24
5
4
5
8
26
8
1
5
30
1
6
1
9
12
4
3
4
3
1
5
14
1
2
4
1
26
3
1
1
8
33
2
5
4

%
0
1
0
0
4
2
14
0
0
0
6
1
1
1
2
6
2
0
1
7
0
1
0
2
3
1
1
1
1
0
1
3
0
0
1
0
6
1
0
0
2
8
0
1
1

(table continues)
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Characteristics
Secondary Education (2nd degree)
Social Studies (Composite Teaching)
Social Work
Special Education
Wildlife Science

f
2
1
14
12
1

%
0
0
3
3
0

students enrolled at Logan comprised only 20% of the total population, whereas the
majority of students at regional campuses are part-time students (55%; n = 228). In
regards to gender, 47% of undergraduate students enrolled in Logan are females whereas
68% of the responding student population at regional campuses were female. The Logan
campus serves proportionately more undergraduate non-residents, 20%, and international,
5%, students, than regional campuses, which does not have any current international
student enrollments and only 2% out-of-state residents. Although students in regional
campuses are allowed to declare any major offered at USU, major enrollment is
concentrated in programs that are offered at the regional campus system with only a few
outliers declared in majors not offered throughout Utah.
Objective Two: Identify Undergraduate Students’ Education-Related
Priorities at Utah State University Regional Campuses
Each undergraduate student enrolled at USU Regional Campuses was asked to
rank his or her level of importance of an expectation on a Likert scale from 1-7 (1 = not
important at all; 2 = not very important; 3 = somewhat unimportant; 4 = neutral; 5 =
somewhat important; 6 = important; 7 = very important; N/A = does not apply). The most
important items to students included registering for classes with few conflicts (M = 6.66;
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SD = 0.77), Canvas courses being well-organized (M = 6.66; SD = 0.65), sufficient
materials in online courses (M = 6.66; SD = 0.70) knowledgeable academic advisor (M =
6.64; SD = 0.88), and effective use of Canvas by instructors (M = 6.63; SD = 0.70). The
opportunity to play sports as an enrollment decision factor (M = 2.25; SD = 1.86),
cafeteria food selection (M = 5.23; SD = 1.75), as well as intramural (M = 4.52; SD =
1.83) and weekend activities (M = 4.81; SD = 2.05) were some items that students
ranked least important. The mean level of importance and standard deviation for each
expectation is listed in Table 5.
Objective Three: Identify Undergraduate Students’ Satisfaction of Their
Experiences at Utah State University Regional Campuses
Each undergraduate student enrolled at USU Regional Campuses was asked to
rank his or her level of satisfaction on a scale from 1-7 (1= not satisfied at all; 2 = not
very satisfied; 3 = somewhat dissatisfied; 4 = neutral; 5 = somewhat satisfied; 6 =
satisfied; 7 = very satisfied; N/A = not available/not used). Table 6 describes the data
students are most satisfied with testing center services (M = 6.35; SD = 1.00), reputation
of the institution (M = 6.33; SD = 0.95), maintenance (M = 6.32; SD = 0.99) and safety
of the campus (M = 6.30; SD = 1.02), and knowledge of faculty within the field they
serve (M = 6.12; SD = 1.13). Students reported to be least satisfied with offerings of
intramural (M = 4.63; SD = 1.67) and weekend activities (M = 4.68; SD = 1.78), food
selection in cafeterias (M = 4.68; SD = 2.21), use of student activity fees (M = 4.76; SD
= 1.81), and how their experience has met their expectations (M = 4.87; SD = 1.27).
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Table 5
Student Education-Related Priorities Listed by Item from Highest to Lowest Importance
Ranking (N = 456)
Item

n

M

SD

I am able to register for classes I need with few conflicts.

407

6.66

0.77

Campus item: My Canvas courses are well organized and easy to use.

405

6.66

0.65

Campus item: My online course contains sufficient material to learn the
subject.

381

6.66

0.70

My academic advisor is knowledgeable about requirements in my major.

397

6.64

0.88

Campus item: My instructors utilize Canvas effectively.

404

6.63

0.70

The quality of instruction I receive in most of my classes is excellent.

404

6.62

0.71

Campus item: The schedule includes the courses I need to complete my
program.

399

6.61

0.76

The content of the courses within my major is valuable.

432

6.60

0.78

Nearly all of the faculty are knowledgeable in their field.

404

6.60

0.71

Campus item: My instructors utilize technology effectively to deliver course
material.

405

6.59

0.72

The instruction in my major field is excellent.

413

6.57

0.86

The campus is safe and secure for all students.

417

6.56

0.82

Tuition paid is a worthwhile investment.

403

6.56

0.82

My academic advisor is approachable.

429

6.54

0.96

Faculty are fair and unbiased in their treatment of individual students.

405

6.54

0.78

Major requirements are clear and reasonable.

398

6.54

0.80

Campus item: The testing center provides adequate services for taking exams.

381

6.54

0.86

Campus item: Classes are scheduled at convenient times.

389

6.52

0.89

I am able to experience intellectual growth here.

407

6.50

0.85

There is a good variety of courses provided on this campus.

400

6.50

0.84

Adequate financial aid is available for most students.

397

6.49

0.97

Security staff respond quickly in emergencies.

217

6.46

1.05

Faculty provide timely feedback about student progress in a course.

407

6.44

0.94

The campus staff are caring and helpful.

443

6.42

0.96

Financial aid awards are announced to students in time to be helpful in
college planning.

400

6.42

1.08

Campus item: The frequency of student and instructor interactions is
adequate.

401

6.41

0.85

(table continues)
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Item

n

M

SD

This institution shows concern for students as individuals.

395

6.40

0.91

Campus item: Appropriate technical assistance is readily available.

386

6.40

0.88

Admissions staff are knowledgeable.

435

6.39

1.01

There is a commitment to academic excellence on this campus.

403

6.39

0.95

Adjunct faculty are competent as classroom instructors.

352

6.39

0.93

On the whole, the campus is well-maintained.

366

6.39

0.87

Financial aid counselors are helpful.

384

6.37

1.07

The personnel involved in registration are helpful.

389

6.37

1.03

The assessment and course placement procedures are reasonable.

380

6.37

0.92

This institution has a good reputation within the community.

400

6.36

0.94

My academic advisor is concerned about my success as an individual.

424

6.34

1.06

Academic support services adequately meet the needs of students.

370

6.33

1.00

Students are made to feel welcome on this campus.

382

6.33

0.98

Computer labs are adequate and accessible.

338

6.31

0.98

Graduate teaching assistants are competent as classroom instructors.

308

6.31

0.93

Faculty are usually available after class and during office hours.

377

6.29

0.98

Parking lots are well-lighted and secure.

349

6.26

1.06

It is an enjoyable experience to be a student on this campus.

377

6.26

1.04

Admissions counselors respond to prospective students’ unique needs and
requests.

357

6.26

1.00

Class change (drop/add) policies are reasonable.

381

6.25

0.99

Faculty take into consideration student differences as they teach a course.

393

6.25

1.00

I seldom get the ‘run-around’ when seeking information on this campus.

358

6.25

1.13

There are adequate services to help me decide upon a career.

362

6.24

1.10

Importance of financial aid in decision to enroll

392

6.24

1.35

Counseling staff care about students as individuals.

354

6.23

1.06

Billing policies are reasonable.

425

6.22

1.12

Student disciplinary procedures are fair.

316

6.22

1.12

Importance of cost in decision to enroll

414

6.21

1.23

My academic advisor helps me set goals to work toward.

412

6.18

1.19

Library resources and services are adequate.

320

6.17

1.15

Tutoring services are readily available.

358

6.16

1.17

Bookstore staff are helpful.

278

6.13

1.22

Student activities fees are put to good use.

320

6.13

1.23

(table continues)
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Item

n

M

SD

Freedom of expression is protected on campus.

342

6.12

1.24

Channels for expressing student complaints are readily available.

336

6.10

1.05

Faculty care about me as an individual.

445

6.09

1.12

The business office is open during hours which are convenient for most
students.

355

6.08

1.13

Importance of academic reputation in decision to enroll

412

6.07

1.22

Admissions counselors accurately portray the campus in their recruiting
practices.

309

6.05

1.28

There is a strong commitment to racial harmony on this campus.

324

6.04

1.29

The amount of student parking space on campus is adequate.

358

6.03

1.35

New student orientation services help students adjust to college.

287

6.01

1.37

Administrators are approachable to students.

406

5.93

1.28

Importance of geographic setting in decision to enroll

401

5.88

1.61

Campus item: The child care center adequately meets my needs.

119

5.79

1.64

The student center is a comfortable place for students to spend their leisure
time.

250

5.78

1.51

Library staff are helpful and approachable.

259

5.74

1.38

The staff in the health services area are competent.

234

5.69

1.56

Living conditions in the residence halls are comfortable (adequate space,
lighting, heat, air conditioning, telephones, etc.).

139

5.69

1.70

I feel a sense of pride about my campus.

384

5.68

1.52

Residence hall staff are concerned about me as an individual.

134

5.62

1.59

Residence hall regulations are reasonable.

113

5.61

1.60

Most students feel a sense of belonging here.

443

5.60

1.45

Males and females have equal opportunities to participate in intercollegiate
athletics.

192

5.58

1.79

The student handbook provides helpful information about campus life.

253

5.54

1.58

I generally know what’s happening on campus.

311

5.40

1.66

I can easily get involved in campus organizations.

272

5.28

1.66

There is an adequate selection of food available in the cafeteria.

144

5.23

1.75

Importance of personalized attention prior to enrollment in decision to enroll

392

5.19

1.89

The intercollegiate athletic programs contribute to a strong sense of school
spirit.

224

4.95

1.88

Importance of size of institution in decision to enroll

406

4.83

1.82

There are a sufficient number of weekend activities for students.

191

4.81

2.05

(table continues)
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Item

n

M

SD

Importance of recommendations from family/friends in decision to enroll

387

4.71

2.00

Importance of campus appearance in decision to enroll

380

4.55

1.93

A variety of intramural activities are offered.

349

4.52

1.83

Importance of opportunity to play sports in decision to enroll

305

2.25

1.86

Note. 1= not important at all, 2 = not very important, 3 = somewhat unimportant, 4 = neutral, 5 = somewhat
important, 6 = important, 7 = very important.

Table 7 indicates students’ overall satisfaction with their experience at USU on a
scale from 1 to 7, with 1 listed as “not satisfied at all”, and 7 titled “very satisfied”.
Overall, the majority of responding students (n = 358) were somewhat satisfied, satisfied
or very satisfied with their overall experience.
Objective Four: Determine the Discrepancy Between Satisfaction and Priorities for
Undergraduate Students Enrolled at Utah State University Regional Campuses
While identifying the individual rankings of satisfaction and priorities is
important to understanding our student population, retention efforts should focus on
identifying factors that students perceived as important but rated low in regards to the
level of satisfaction (Elliott & Healy, 2001). To do this, mean weighted discrepancy
scores (MWDS) were calculated for the scales and questions that allowed students to rate
both satisfaction and importance (Borich, 1980). Table 8 shows individual items listed
from highest to lowest mean weighted discrepancy score. Open-ended questions were
reviewed to provide greater understanding of student responses. Common themes relating
to the discrepancies include student fee questions, advising feedback, course offering and
scheduling suggestions, and tuition complaints. Appendix G includes all comments.
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Table 6
Student Satisfaction Listed by Item from Highest to Lowest Mean (N = 456)
Item

N

M

SD

Campus item: The testing center provides adequate services for taking exams.

371

6.35

1.00

This institution has a good reputation within the community.

398

6.33

0.95

On the whole, the campus is well-maintained.

352

6.32

0.99

The campus is safe and secure for all students.

404

6.30

1.02

Nearly all of the faculty are knowledgeable in their field.

402

6.12

1.13

I am able to experience intellectual growth here.

407

6.08

1.10

All in all, if you had it to do over again, would you enroll here?

416

6.07

1.25

Campus item: My Canvas courses are well organized and easy to use.

406

6.04

1.22

There is a strong commitment to racial harmony on this campus.

307

6.03

1.25

Campus item: My online course contains sufficient material to learn the subject.

380

6.03

1.28

Students are made to feel welcome on this campus.

371

6.02

1.23

Class change (drop/add) policies are reasonable.

376

6.02

1.18

Student disciplinary procedures are fair.

270

6.01

1.20

Computer labs are adequate and accessible.

321

6.00

1.20

Faculty are fair and unbiased in their treatment of individual students.

404

5.96

1.27

Campus item: Appropriate technical assistance is readily available.

375

5.95

1.25

There is a commitment to academic excellence on this campus.

399

5.94

1.17

Campus item: My instructors utilize technology effectively to deliver course
material.

406

5.93

1.24

Satisfaction that campus demonstrates commitment to Students with disabilities

235

5.93

1.23

The quality of instruction I receive in most of my classes is excellent.

402

5.92

1.30

Faculty are usually available after class and during office hours.

366

5.92

1.27

Campus item: My instructors utilize Canvas effectively.

408

5.91

1.30

Freedom of expression is protected on campus.

320

5.90

1.20

Satisfaction that campus demonstrates commitment to Older, returning learners

357

5.89

1.36

It is an enjoyable experience to be a student on this campus.

371

5.88

1.34

Adjunct faculty are competent as classroom instructors.

341

5.88

1.28

Satisfaction that campus demonstrates commitment to Evening students

363

5.85

1.39

The campus staff are caring and helpful.

444

5.84

1.27

Satisfaction that campus demonstrates commitment to Part-time students

359

5.84

1.24

Campus item: The frequency of student and instructor interactions is adequate.

401

5.80

1.34

The personnel involved in registration are helpful.

383

5.78

1.36

My academic advisor is approachable.

427

5.76

1.63

Bookstore staff are helpful.

246

5.74

1.51

Rate your overall satisfaction with your experience here thus far.

411

5.73

1.19

(table continues)
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Item

N

M

SD

The content of the courses within my major is valuable.

432

5.71

1.38

The student center is a comfortable place for students to spend their leisure time.

219

5.71

1.57

Major requirements are clear and reasonable.

397

5.71

1.43

This institution shows concern for students as individuals.

397

5.71

1.44

Graduate teaching assistants are competent as classroom instructors.

271

5.71

1.28

Parking lots are well-lighted and secure.

335

5.70

1.33

I feel a sense of pride about my campus.

387

5.68

1.48

Males and females have equal opportunities to participate in intercollegiate athletics.

135

5.67

1.39

My academic advisor is knowledgeable about requirements in my major.

399

5.67

1.71

Satisfaction that campus demonstrates commitment to Under-represented populations

265

5.67

1.38

The instruction in my major field is excellent.

398

5.65

1.40

Academic support services adequately meet the needs of students.

350

5.64

1.43

Admissions counselors accurately portray the campus in their recruiting practices.

284

5.63

1.55

Faculty provide timely feedback about student progress in a course.

409

5.62

1.41

The business office is open during hours which are convenient for most students.

328

5.61

1.39

The assessment and course placement procedures are reasonable.

379

5.61

1.41

Campus item: Classes are scheduled at convenient times.

383

5.60

1.46

Admissions counselors respond to prospective students’ unique needs and requests.

328

5.59

1.48

Campus item: The schedule includes the courses I need to complete my program.

400

5.59

1.55

Admissions staff are knowledgeable.

432

5.58

1.45

Security staff respond quickly in emergencies.

139

5.58

1.54

Faculty take into consideration student differences as they teach a course.

392

5.58

1.41

Satisfaction that campus demonstrates commitment to Commuters

308

5.58

1.47

The amount of student parking space on campus is adequate.

340

5.57

1.72

There is a good variety of courses provided on this campus.

399

5.56

1.54

I am able to register for classes I need with few conflicts.

413

5.54

1.58

Tutoring services are readily available.

327

5.53

1.52

Library resources and services are adequate.

281

5.52

1.48

I seldom get the ‘run-around’ when seeking information on this campus.

347

5.51

1.58

New student orientation services help students adjust to college.

255

5.51

1.59

Counseling staff care about students as individuals.

316

5.50

1.54

Library staff are helpful and approachable.

205

5.46

1.37

The student handbook provides helpful information about campus life.

216

5.46

1.59

Administrators are approachable to students.

390

5.45

1.40

Financial aid awards are announced to students in time to be helpful in college
planning.

386

5.45

1.59

Financial aid counselors are helpful.

358

5.44

1.49

My academic advisor is concerned about my success as an individual.

416

5.44

1.68

(table continues)
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Item

N

M

SD

Faculty care about me as an individual.

448

5.42

1.45

Residence hall regulations are reasonable.

78

5.42

1.67

Tuition paid is a worthwhile investment.

400

5.42

1.57

Channels for expressing student complaints are readily available.

296

5.41

1.61

Most students feel a sense of belonging here.

442

5.37

1.44

Billing policies are reasonable.

422

5.32

1.48

Adequate financial aid is available for most students.

382

5.31

1.58

There are adequate services to help me decide upon a career.

346

5.31

1.67

Residence hall staff are concerned about me as an individual.

101

5.21

1.63

My academic advisor helps me set goals to work toward.

406

5.20

1.78

Living conditions in the residence halls are comfortable (adequate space, lighting,
heat, air conditioning, telephones, etc.).

92

5.14

1.59

I generally know what’s happening on campus.

293

5.09

1.72

The intercollegiate athletic programs contribute to a strong sense of school spirit.

178

5.06

1.81

I can easily get involved in campus organizations.

239

5.06

1.67

The staff in the health services area are competent.

166

5.01

1.53

Campus item: The child care center adequately meets my needs.

86

4.99

2.02

So far, how has your college experience met your expectations?

414

4.87

1.27

Student activities fees are put to good use.

296

4.76

1.81

There is an adequate selection of food available in the cafeteria.

102

4.68

2.21

There are a sufficient number of weekend activities for students.

155

4.68

1.78

A variety of intramural activities are offered.
299
4.63
Note. 1 = not satisfied at all, 2 = not very satisfied, 3 = somewhat dissatisfied, 4 = neutral, 5 = somewhat
satisfied, 6 = satisfied, 7 = very satisfied, N/A = not available/not used.

Table 7
Students’ Satisfaction Level with Overall Experience (N = 456)
Satisfaction Level

f

%

M

SD

Overall level of satisfaction
5.73
1.19
Not satisfied at all
4
1
Not very satisfied
5
1.2
Somewhat dissatisfied
14
3.4
Neutral
30
7.3
Somewhat satisfied
76
18.5
Satisfied
176
42.8
Very satisfied
106
25.8
Note. 1 = not satisfied at all, 2 = not very satisfied, 3 = somewhat
dissatisfied, 4 = neutral, 5 = somewhat satisfied, 6 = satisfied, 7 = very
satisfied, N/A = not available/not used.

1.67
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Table 8
Discrepancy Between Satisfaction and Priorities Ranked from Highest to Lowest Mean
Weighted Discrepancy Score
MWDS
ranking
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28
29
30
31
32
33

Item

MWDS

Student activities fees are put to good use.
Adequate financial aid is available for most students.
Tuition paid is a worthwhile investment.
I am able to register for classes I need with few conflicts.
Campus item: The schedule includes the courses I need to complete my program.
Financial aid awards are announced to students in time to be helpful in college
planning
My academic advisor is knowledgeable about requirements in my major.
The instruction in my major field is excellent.
There is a good variety of courses provided on this campus.
Campus item: Classes are scheduled at convenient times.
My academic advisor helps me set goals to work toward.
The content of the courses within my major is valuable.
Financial aid counselors are helpful.
There are adequate services to help me decide upon a career.
My academic advisor is concerned about my success as an individual.
Security staff respond quickly in emergencies.
Billing policies are reasonable.
Major requirements are clear and reasonable.
Admissions staff are knowledgeable.
Faculty provide timely feedback about student progress in a course.
My academic advisor is approachable.
The assessment and course placement procedures are reasonable.
The quality of instruction I receive in most of my classes is excellent.
Campus item: My instructors utilize Canvas effectively.
I seldom get the “run-around” when seeking information on this campus.
The staff in the health services area are competent.
Campus item: The child care center adequately meets my needs.
Counseling staff care about students as individuals.
This institution shows concern for students as individuals.
Admissions counselors respond to prospective students’ unique needs and
requests.
Campus item: My instructors utilize technology effectively to deliver course
material.
Academic support services adequately meet the needs of students.
Channels for expressing student complaints are readily available.

8.44
8.02
7.62
7.54
6.83
6.59
6.52
6.22
6.18
6.16
6.13
5.98
5.88
5.80
5.74
5.64
5.62
5.58
5.32
5.32
5.26
5.03
4.86
4.86
4.69
4.68
4.60
4.56
4.53
4.52
4.45
4.45
4.40

(table continues)
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MWDS
ranking
34
35
36
37
38
39
40
41
42
43
44
45
46
47
48
49
50
51
52
53
54
55
56
57
58
59
60
61
62
63
64
65
66
67
68
69
70
71

Item
Campus item: My online course contains sufficient material to learn the subject.
Tutoring services are readily available.
Faculty take into consideration student differences as they teach a course.
Faculty care about me as an individual.
Campus item: My Canvas courses are well organized and easy to use.
Library resources and services are adequate.
Campus item: The frequency of student and instructor interactions is adequate.
Graduate teaching assistants are competent as classroom instructors.
Faculty are fair and unbiased in their treatment of individual students.
The personnel involved in registration are helpful.
The campus staff are caring and helpful.
Living conditions in the residence halls are comfortable (adequate space,
lighting, heat, air, etc.)
Parking lots are well-lighted and secure.
Adjunct faculty are competent as classroom instructors.
The business office is open during hours which are convenient for most students.
Nearly all of the faculty are knowledgeable in their field.
New student orientation services help students adjust to college.
Administrators are approachable to students.
There is a commitment to academic excellence on this campus.
Campus item: Appropriate technical assistance is readily available.
I am able to experience intellectual growth here.
Residence hall staff are concerned about me as an individual.
The amount of student parking space on campus is adequate.
Bookstore staff are helpful.
Admissions counselors accurately portray the campus in their recruiting
practices.
There is an adequate selection of food available in the cafeteria.
It is an enjoyable experience to be a student on this campus.
Faculty are usually available after class and during office hours.
Library staff are helpful and approachable.
Students are made to feel welcome on this campus.
Computer labs are adequate and accessible.
I generally know what’s happening on campus.
There are a sufficient number of weekend activities for students.
I can easily get involved in campus organizations.
The campus is safe and secure for all students.
Class change (drop/add) policies are reasonable.
Most students feel a sense of belonging here.
Freedom of expression is protected on campus.

MWDS
4.33
4.25
4.25
4.18
4.17
4.13
4.02
3.85
3.85
3.83
3.80
3.67
3.54
3.40
3.34
3.22
3.20
3.10
3.02
2.98
2.90
2.87
2.81
2.76
2.59
2.56
2.54
2.48
2.15
2.03
2.00
1.95
1.87
1.79
1.73
1.61
1.54
1.39

(table continues)
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MWDS
ranking
72
73
74
75
76
77
78
79
80
81
82
83

Item
Campus item: The testing center provides adequate services for taking exams.
Student disciplinary procedures are fair.
The student handbook provides helpful information about campus life.
Residence hall regulations are reasonable.
A variety of intramural activities are offered.
The student center is a comfortable place for students to spend their leisure time.
On the whole, the campus is well-maintained.
This institution has a good reputation within the community.
There is a strong commitment to racial harmony on this campus.
I feel a sense of pride about my campus.
The intercollegiate athletic programs contribute to a strong sense of school spirit.
Males and females have equal opportunities to participate in intercollegiate
athletics.

MWDS
1.38
1.23
0.74
0.73
0.72
0.71
0.46
0.21
0.18
0.17
-0.11
-0.43

Objective Five: Determine the Perceived Programming and Service Needs of
Undergraduate Students at Utah State University Regional Campuses
Based on the MWDS, the scales with the greatest programming need were
Academic Advising Effectiveness, Recruitment and Financial Aid Effectiveness,
Registration Effectiveness, Concern for the Individual, and Instructional Effectiveness.
Table 9 shows the full list of scales, ranked from highest to lowest mean weighted
discrepancy score. Items ranked higher are those with the most need for programming
attention.
Additionally, students were asked, “So far, how has your college experience met
your expectations?” They ranked this from 1 (much worse than expected) to 7 (better
than expected). Students mainly said it was about the same or better than they expected.
Additionally, almost 28% of students said it was “quite a bit” or “much” better than
expected. Data for this question are reported in Table 10.
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Table 9
Mean Weighted Discrepancy Score Listed by Scale from Largest to Smallest
Scale

MWDS

Scale 06: Academic advising effectiveness

5.85

Scale 04: Recruitment and financial aid effectiveness

5.49

Scale 07: Registration effectiveness

4.39

Scale 09: Concern for the individual

4.29

Scale 03: Instructional effectiveness

4.26

Scale 10: Service excellence

3.67

Scale 05: Campus support services

3.65

Scale 08: Safety and security

3.43

Scale 01: Student centeredness

2.92

Scale 12: Campus climate

2.77

Scale 02: Campus life

1.96

Table 10
Students’ Expectation Level with Their College Experience at Utah State University
Regional Campuses
Expectation Level

f

%

Overall Expectation
Much worse than I expected

3

0.7

Quite a bit worse than I expected

6

1.4

Worse than I expected

31

7.5

About what I expected

140

33.8

Better than I expected

119

28.7

52

12.6

Quite a bit better than I expected

M

SD

4.87

1.27

Much better than I expected
63
15.2
Note. 1 = Much worse than I expected, 2 = Quite a bit worse than I expected, 3 = Worse than I
expected, 4 = About what I expected, 5 = Better than I expected, 6 = Quite a bit better than I
expected, 7 = Much better than expected.
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The final summary question asked students to rank from 1-7 the likelihood of
them choosing to enroll at the institution again. Those who answered 1 would “definitely
not” enroll again and 7 was “definitely yes”. Table 11 shows the likelihood of students
choosing to enroll at the institution again. The majority of students (79.6%) stated
“probably yes” or “definitely yes” to this question.
Table 11
Would Students Choose to Enroll Again?
Enrollment option

f

%

Overall rating
Definitely not

5

1

Probably not

6

1

Maybe not

14

3

I don’t know

16

4

Maybe yes

44

10

134

32

Probably yes

M

SD

6.07

1.25

Definitely yes
197
47
Note. 1 = Definitely not, 2 = Probably not, 3 = Maybe not, 4 = I don’t know,
5 = Maybe yes, 6 = Probably yes, 7 = Definitely yes.
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CHAPTER V
CONCLUSIONS AND RECOMMENDATIONS
Summary
Demographically, the majority of students at regional campuses are 25 years or
older, employed, own their own home, and are part-time students. These findings support
many prior research studies stating that distance education students are nontraditional and
differ from traditional students in on-campus settings (Herbert, 2006; Pontes & Pontes,
2012; Radford, 2011).
On average, students at USU regional campuses and centers reported that they
found importance in: registration for classes with few conflicts, effective use of
technology and Canvas for course content, knowledgeable and approachable academic
advisors, sufficient and convenient course scheduling, valuable course content,
knowledgeable faculty, campus safety and security, tuition being a worthwhile
investment, approachability of academic advisors, unbiased treatment by faculty, clarity
of major requirements, adequate testing center services, opportunity to experience
intellectual growth, caring and helpful staff, and the timely awarding and availability of
financial aid.
In regards to satisfaction, students reported being most satisfied by the testing
center services, reputation of the institution within their community, maintenance and
safety of campus, knowledgeable faculty, opportunity to experience intellectual growth,
use of technology and Canvas for course content, disciplinary procedures, racial
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harmony, feeling welcome on campus, unbiased treatment by faculty, class change
policies, computer lab accessibility and adequacy, commitment to disabled students,
faculty availability, freedom of expression, commitment to older, returning learners, and
competency of adjunct faculty as instructors.
Students should be most satisfied with items that they rank as most important to
their experience within an institution (Elliott & Healy, 2001). This is not the case with
USU students at regional campuses and centers. The largest discrepancies between the
levels of satisfaction and importance for students were for the following items: use of
student activity fees, adequate availability of financial aid, tuition being a worthwhile
investment, registering for classes with few conflicts, scheduling of courses to complete
program, timeliness of financial aid announcements, academic advisor’s knowledge of
major requirements, instruction within major, variety of course offerings, and classes
being scheduled at convenient times. When the items were grouped into their respective
scales from highest to lowest mean weighted discrepancy score, academic advising,
recruitment, financial aid, and registration were the topics of scales with the highest
discrepancy between importance and satisfaction for students.
Overall, this data concludes that undergraduate students find many items
important to their experience and that their satisfaction levels with the same items are not
in agreement. The discrepancy between students’ satisfaction and importance suggests
that there are areas in which USU is not meeting the needs of undergraduate students at
regional campuses and centers.
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Purpose and Objectives of the Study
This study was designed to examine student satisfaction and priorities of
undergraduate students at USU Regional Campuses and identify the discrepancy between
the two in order to address students’ needs. An additional purpose of this study was to
describe the demographic characteristics of undergraduate students at USU Regional
Campuses. The results of this study will provide administration and staff with
information to develop action plans related to student services, including retention and
recruitment, and provide data for further research related to student satisfaction.
Objectives
In order to fulfill the purpose of this study, research was conducted with the
following objectives:
1. Describe selected characteristics of undergraduate students enrolled at USU
Regional Campuses (gender, age group, race/ethnicity, current class load,
class level, current GPA, educational goal, employment status, current
residence, residency classification, disability status, service region, and
major).
2. Identify undergraduate students’ education-related priorities at USU Regional
Campuses.
3. Identify undergraduate students’ satisfaction of their experiences at USU
Regional Campuses.
4. Determine the discrepancy between satisfaction and priorities for
undergraduate students enrolled at USU Regional Campuses.
5. Determine the perceived programming and service needs of undergraduate
students at USU regional campuses.
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Conclusions and Discussion
Several conclusions can be made based on the findings of this study. The majority
of undergraduate students enrolled at regional campuses and centers across the state of
Utah are satisfied with their experience at USU. If given the chance to enroll at the
institution again, most would. Overall, USU meets the expectations of this student
population. Although students’ level of overall satisfaction is high, discrepancies exist
between the level of importance students rank their expectations and their reported
satisfaction with those items.
Undergraduate students at USU Regional Campuses indicated that registering for
classes with few conflicts is the most important item (M = 6.66, SD =.77). The
opportunity to play sports as a factor in their decision to enroll was not important to
students (M = 2.25; SD = 1.86). In analyzing the data, students are least satisfied with the
variety of intramural activities offered (M = 4.63; SD = 1.67) and most satisfied with
testing center services (M = 6.35; SD = 1). Action items should be based on areas of
improvement as identified by the student population (Bryant, 2006). The areas of need
can be found by finding the difference between satisfaction and importance and the
discrepancy values provide practical, decision-making information regarding
development, modification, or revision of programs (Borich, 1980; Elliott & Healy,
2001).
Bean and Metzner (1985) reported internal factors such advising, course
availability and satisfaction; and external factors, such as finances, as important to
retention of nontraditional students. These factors, as well as others identified in Rovai’s
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(2003) composite model, were addressed by students in this study as areas in which the
institution is not meeting their needs.
Data shows that all items within the Academic Advising Effectiveness scale were
ranked in the top 25 highest discrepancy levels. Students reported that having
knowledgeable, approachable, and caring academic advisors was important to their
experience at USU. Students were not satisfied with their academic advisors and advising
experiences. The highest discrepancy within the advising category was for the item that
asked if advisors were knowledgeable about requirements within the student’s major
(MWDS = 6.52). Additionally, there is a large discrepancy between satisfaction and
importance regarding advisors helping students set goals (MWDS = 6.13) and being
concerned about students’ successes as individuals (MWDS = 5.74). It is important to
note here that students could have been referring to either their regional campus advisor
or an advisor located at the Logan campus. The majority of students at regional campuses
have an advisor at or assigned to their campus or center and a major advisor, who most
often is located in Logan. Some regional campus advisors are trained as major advisors.
Based on these findings, advisors across USU and regional campus students would
benefit from understanding the responsibilities of a regional campus advisor and Logan
campus advisor. Additionally, training for advisors relating to guiding students in goal
setting and empathy is likely needed.
The scale with the second highest discrepancy (MWDS = 5.49) was Recruitment
and Financial Aid Effectiveness. Students ranked the availability of financial aid as very
important (M = 6.49; SD = .97) but based on their satisfaction levels, there was a large
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discrepancy (MWDS = 8.02). In order to address this, and ensure that financial aid
awards are announced to students in time to be helpful in college planning (MWDS =
6.59), it appears that USU needs to make students more aware of financial aid and
admissions deadlines, which impact the financial aid and scholarship awarding processes.
The friendliness of financial aid counselors and knowledge of admissions staff were
additional items that ranked higher than others. In order to remedy this, it is important
that these results are shared with directors and regional campus personnel within the
financial aid and admissions offices.
The individual item with the highest discrepancy related to student fees. Results
from the data analysis show that students do not feel like their student activity fees are
put to good use (MWDS = 8.44). It is possible that students do not understand that their
fees differ from students in Logan. Additionally, students may not realize what their fees
support. A small portion of student fees go to activities and the majority of student fees
support important campus items such as technology improvements, comfortable chairs in
classrooms, water bottle filling stations, and tutoring resources. Student fee usage is
published on a monthly basis and open for any student to review. An educational
campaign by local student body officers might help students understand what fees they
pay and how they are used. In relation to other student services related items, course
scheduling and registering without conflicts was evident in higher discrepancies as well.
Additionally, students need adequate resources to help them decide on a career (MWDS
= 5.80).
Faculty are not without mention in the survey. There were larger discrepancies for
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the following instructional effectiveness items: instructional excellence within major,
valuable course content in major, timely feedback from faculty, and excellent quality of
instruction. It is possible that these items can be addressed in faculty training and
mentorship programs.
Recommendations and Implications
The results of this research should be shared with regional campus and student
affairs administration and staff across the USU system. Action items should be developed
to meet the needs of undergraduate students at USU Regional Campuses.
Increasing student awareness and improving communication to current and
prospective students would likely help students understand individual items such as
utilization of student fees and tuition, timeliness of financial aid awarding, availability of
financial aid, course availability at campuses, career services offerings, and opportunity
to use additional resources. A communication plan for both current and prospective
students could address many of these and would be an organized way to communicate
with multiple students throughout the state. The plan could be developed with
stakeholders from multiple offices and campuses.
Training for faculty and staff could address multiple items with high discrepancy
scores. For example, advisors could be trained on helping students set goals and linking
students to major advisors and requirements. Faculty may benefit from training on
Canvas best practices and effective teaching strategies, targeted specifically to those
teaching regional campus courses. All personnel could benefit from training relating to
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showing concern for students.
Multiple research studies exist relating to retention for college students. The
majority of research focuses on traditional students, but over the past decade, literature
has expanded to many different student populations, including minority, nontraditional,
and online learners. This study examined the needs of another subset, students enrolled in
distance education courses at a multiple-campus institution, which may allow others in
similar higher education settings to conduct research.
Recommendations for Further Research
Based on the findings presented in this study, further research suggestions include
the following.
1. Research should be conducted regarding academic advising effectiveness and
student’s experience with academic advising.
2. Research should be conducted to determine what advisors perceive their role
as at regional campuses.
3. Research should be conducted to determine when students apply for
admission and how it impacts financial aid and scholarship awarding.
4. Research should be conducted regarding the perception of student fees at
regional campuses.
5. Research should be conducted on student services that were selected as not
applicable to determine if students don’t need the service or if they don’t
know that it exists.
6. Research examining campus-specific discrepancy scores should be completed
for campus-specific programming.
7. Similar research should be conducted to determine if online students rank
importance and satisfaction differently that campus students in broadcast or
hybrid courses.
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8. Research should be conducted regarding the course scheduling needs of
students.
9. Research should be conducted using the same instrument within the next two
years to determine if progress has been made.
Final Statement
Numerous internal and external factors impact a student’s decision to enroll,
persist, and graduate (Nichols, 2010; Park & Choi, 2009; Rovai, 2003; Willging &
Johnson, 2009). Very few studies examine student attrition within distance education
settings (Moody, 2004). The Student Satisfaction Inventory™ is one method for
examining student need. By identifying the discrepancy between student satisfaction and
priorities, we can now develop or enhance programming to impact retention efforts at
USU Regional Campuses (Elliott & Healy, 2001). As Tinto (2012) suggested as an
important but often missed step in retaining students, the results from this study will help
establish an organized framework that guides our discussions to what matters to students
and how we can effectively implement action.
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Student Satisfaction Inventory™
Four-Year College and University Scales
Form A
SCALE 1:
Student Centeredness
Item
Item
Number
Description
1
Most students feel a sense of belonging here.
59
This institution shows concern for students as individuals.
29
It is an enjoyable experience to be a student on this campus
2
The campus staff are caring and helpful.
45
Students are made to feel welcome on this campus.
10
Administrators are approachable to students.
SCALE 2:
Campus Life
Item
Item
Number
Description
40
Residence hall regulations are reasonable.
23
Living conditions in the residence halls are comfortable (adequate space,
lighting, heat, air conditioning, telephones, etc.)
30
Residence hall staff are concerned about me as an individual.
38
There is an adequate selection of food available in the cafeteria.
42
There are a sufficient number of weekend activities for students.
24
The intercollegiate athletic programs contribute to a strong sense of school
spirit.
9
A variety of intramural activities are offered.
31
Males and females have equal opportunities to participate in intercollegiate
athletics.
46
I can easily get involved in campus organizations.
52
The student center is a comfortable place for students to spend their leisure
time.
63
Student disciplinary procedures are fair.
64
New student orientation services help students adjust to college.
73
Student activities fees are put to good use.
56
The student handbook provides helpful information about campus life.
67
Freedom of expression is protected on campus.
SCALE 3:
Instructional Effectiveness
Item
Item
Number
Description
16
The instruction in my major field is excellent.
8
The content of the courses within my major is valuable.
69
There is a good variety of courses provided on this campus.
39
I am able to experience intellectual growth here.
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53
25
58
68
47
70
61
41
3
65

Faculty take into consideration student differences as they teach a course.
Faculty are fair and unbiased in their treatment of individual students.
The quality of instruction I receive in most of my classes is excellent.
Nearly all of the faculty are knowledgeable in their field.
Faculty provide timely feedback about student progress in a course.
Graduate teaching assistants are competent as classroom instructors.
Adjunct faculty are competent as classroom instructors.
There is a commitment to academic excellence on this campus.
Faculty care about me as an individual.
Faculty are usually available after class and during office hours.

SCALE 4:
Recruitment and Financial Aid Effectiveness
Item
Item
Number
Description
12
Financial aid awards are announced to students in time to be helpful in
college planning.
5
Financial aid counselors are helpful.
17
Adequate financial aid is available for most students.
4
Admissions staff are knowledgeable.
43
Admissions counselors respond to prospective students’ unique needs and
requests.
48
Admissions counselors accurately portray the campus in their recruiting
practices.
SCALE 5:
Campus Support Services
Item
Item
Number
Description
18
Library resources and services are adequate.
26
Computer labs are adequate and accessible.
44
Academic support services adequately meet the needs of students.
32
Tutoring services are readily available.
54
Bookstore staff are helpful.
13
Library staff are helpful and approachable.
49
There are adequate services to help me decide upon a career.
SCALE 6:
Academic Advising Effectiveness
Item
Item
Number
Description
14
My academic advisor is concerned about my success as an individual.
6
My academic advisor is approachable.
19
My academic advisor helps me set goals to work toward.
33
My academic advisor is knowledgeable about my requirements in my major.
55
Major requirements are clear and reasonable.
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SCALE 7:
Registration Effectiveness
Item
Item
Number
Description
50
Class change(drop/add) policies are reasonable.
34
I am able to register for classes I need with few conflicts.
27
The personnel involved in registration are helpful.
11
Billing policies are reasonable.
20
The business office is open during hours which are convenient for most
students
SCALE 8:
Safety and Security
Item
Item
Number
Description
7
The campus is safe and secure for all students.
36
Security staff respond quickly in emergencies.
28
Parking lots are well-lighted and secure.
21
The amount of student parking space on campus is adequate.
SCALE 9:
Concern for the Individual
Item
Item
Number
Description
25
Faculty are fair and unbiased in their treatment of individual students.
3
Faculty care about me as an individual.
14
My academic advisor is concerned about my success as an individual.
30
Residence hall staff are concerned about me as an individual.
22
Counseling staff care about students as individuals.
59
The institution shows concern for students as individuals.
SCALE 10: Service Excellence
Item
Item
Number
Description
13
Library staff are helpful and approachable.
15
The staff in the health services area are competent.
22
Counseling staff care about students as individuals.
2
The campus staff are caring and helpful.
71
Channels for expressing student complaints are readily available.
60
I generally know what’s happening on campus.
57
I seldom get the run-around when seeking information on this campus.
27
The personnel involved in registration are helpful.
SCALE 11: Responsiveness to Diverse Populations
Item
Item
Number
Description
84
How satisfied are you that this campus demonstrates a commitment to
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87
88
89

meeting the needs of part-time students?
How satisfied are you that this campus demonstrates a commitment to
meeting the needs of evening students?
How satisfied are you that this campus demonstrates a commitment to
meeting the needs of older, returning learners?
How satisfied are you that this campus demonstrates a commitment to
meeting the needs of under-represented populations?
How satisfied are you that this campus demonstrates a commitment to
meeting the needs of commuters?
How satisfied are you that this campus demonstrates a commitment to
meeting the needs of students with disabilities?

Scale 12: Campus Climate
Item
Item
Number
Description
1
Most students feel a sense of belonging here.
59
This institution shows concern for students as individuals.
29
It is an enjoyable experience to be a student on this campus
37
I feel a sense of pride about my campus.
51
This institution has a good reputation within the community.
41
There is a commitment to academic excellence on this campus.
2
The campus staff are caring and helpful.
45
Students are made to feel welcome on this campus.
10
Administrators are approachable to students.
57
I seldom get the run-around when seeking information on this campus.
60
I generally know what’s happening on campus.
66
Tuition paid is a worthwhile investment.
62
There is a strong commitment to racial harmony on this campus.
71
Channels for expressing student complaints are readily available.
67
Freedom of expression is protected on campus.
3
Faculty care about me as an individual.
7
The campus is safe and secure for all students.
Stand-alone items:
72
On the whole, the campus is well-maintained.
35
The assessment and course placement procedures are reasonable.
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Invitation Email
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Subject: USU Needs Your Opinion, Please Respond
Hello Name,
You are receiving this email because you are a student enrolled in classes at Utah State
University. Dr. Rebecca Lawver and Taylor Adams from USU are conducting this
research study in order to better understand student priorities and satisfaction of students
at USU Regional Campuses, we are asking for your participation in an online survey.
Your opinions matter to us!
Those who complete the survey will be entered into a drawing to receive one of 20
Amazon gift cards valued at $20 each.
Your feedback provides us with insight about your experience with USU; what is most
important to you as well as how satisfied you are with various areas of the college
experience.
The survey should take 15-20 minutes. This survey is available for online completion and
must be completed in one sitting.
To complete the satisfaction survey, visit the following link or copy and paste it into
your browser:
Thank you in advance for completing this important survey. If you have questions, please
contact me.
Sincerely,
Taylor Adams
Project Coordinator
Utah State University, Regional Campuses
5100 Old Main Hill
Logan, UT 84322
Office: (435) 797-5675
Email: taylor.adams@usu.edu
Rebecca G. Lawver
Assistant Professor
Utah State University
2300 Old Main Hill
Logan, UT 84322
Office (435)797-1254
Email: becki.lawver@usu.edu
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Appendix D
First Reminder Email

81
Subject: Reminder: USU Needs Your Opinion
Hi, Name:
Recently you received an invitation to complete a survey we are conducting. Please take
15-20 minutes to complete this survey today. Your response will help us learn more
about expectations of students and their satisfaction levels. Dr. Rebecca Lawver and
Taylor Adams from USU are conducting this research study in order to better understand
what is most important to students and how satisfied students are with various areas of
their college experience.
Keep in mind that in appreciation for completing the survey, you will be entered into a
drawing to receive one of 20 Amazon gift cards, valued at $20 each.
Copy and paste or Click https://regionalcampuses.usu.edu/ssi/?whoid=tst7324 to
complete the satisfaction survey.
Thank you for completing this important survey. If you have questions, please contact
me. If you do not complete the survey within one week, you will receive one final email
reminder.
Sincerely,
Taylor Adams
Project Coordinator
Utah State University, Regional Campuses
5100 Old Main Hill
Logan, UT 84322
Office: (435) 797-5675
Email: taylor.adams@usu.edu
Rebecca G. Lawver
Assistant Professor
Utah State University
2300 Old Main Hill
Logan, UT 84322
Office (435)797-1254
Email: becki.lawver@usu.edu
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Appendix E
Final Reminder Email

83
Subject: Reminder: Name, Final Response for USU Survey
Name:
Your input is valued so we have extended the availability of the Utah State University
survey to February 21. Dr. Rebecca Lawver and Taylor Adams from USU are conducting
this research study in order to better understand student priorities and satisfaction of
students at USU Regional Campuses
Keep in mind that in appreciation for completing the survey you will be entered into a
drawing to receive one of 20 $20 gift cards for Amazon.
Please complete the satisfaction survey today by clicking or copying and pasting:
https://regionalcampuses.usu.edu/ssi/?whoid=tst7324
This is your last opportunity to share your priorities and concerns with us through this
survey. We would appreciate you taking the time to complete this information today!
Sincerely,
Taylor Adams
Project Coordinator
Utah State University, Regional Campuses
5100 Old Main Hill
Logan, UT 84322
Office: (435) 797-5675
Email: taylor.adams@usu.edu
Rebecca G. Lawver
Assistant Professor
Utah State University
2300 Old Main Hill
Logan, UT 84322
Office (435)797-1254
Email: becki.lawver@usu.edu
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Appendix F
Letter of Information
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Appendix G
Student Responses to Open-Ended Questions

87
Open Answer
I have taken an even number of classes split between SLC and Kaysville.
Math class should never be taught at 8:00 pm. That is too late for full-time working students to take in
all the information in math class.
I wish journalism was offered at this campus. Also my academic advisor is extremely hard to get with.
Especially since she is in Logan and I commute to the Brigham campus.
?? USU
Definitely not 100% worth paying 2500$ on three classes.
I would love to see more classes offered online. As a mother of 3 young children, the online courses
were not just the only way for me to continue my education, but a perfect way for me to gain instruction
in a variety of subjects.
Being a nontraditional student is kind of uncomfortable on the Logan Campus, in that it did not feel like
there were a lot of resources for when I had to pump milk in-between classes or when I had to bring my
infant son with me to the library or meet with instructors or advisors. The regional campus at Salt Lake
has been great in it’s flexibility and availability.
I would like to see more classes available at this campus, either online or broadcast, that can go toward
more Bachelor’s degrees, such as Liberal Arts, Dance, and Creative Writing degrees. I think a broader
range in classes would influence a lot more students to stay here. It would also be beneficial to have an
indoor sports/theater facility to encourage study of the arts and open sport competition here.
Student government at Uintah basin is terrible. Don’t do anything!
Donna Minch has been amazing. She cares about me as an individual and keeps me well informed with
the things that I need to be doing. She will be missed terribly.
I overall enjoy the Uintah Basin Campus. I haven’t been very happy with the testing center here. Many
of the staff are rude and make testing stressful to students. It would be nice to have more weekend hours
for testing. I also would really like to see a library at this campus. Our local library doesn’t have enough
to offer for educational research. I also would like to see the classes offered more regularly, I am
frustrated that my degree will take a lot longer to complete due to lack of availability of classes.
Doug Romerell needs to go. My first academic advisor was amazing. She left for maternity and was
replaced by a uninvested advisor that did as little as possible to answer my questions. My first advisor
sat down and said “what are your goals?” She created a class plan that met those goals, the second
advisor referred me to where I could find the information. I expect that advisors should have a great deal
of institutional knowledge to help me find classes that meet the requirements but also to help me find
classes that I enjoy and are valuable in my career.
The Salt lake Center needs to be updated or moved with more resources . Also more classes need to be
offered either there or online.
Broadcast classes out of logen really suck most professors only teach to there logen students and leave
the regional campus students to fend for them self
I’ve really loved my experience in the online 2nd Bachelor’s COMDDE program--it’s been extremely
positive and rewarding!
I took one class at WSU and was very unsatisfied with the staff, instructor, and the whole school in
general. Now that I have switched over to USU, I have had an amazing experience. The instructors are
very helpful and they teach very well. The advisors are extremely helpful and are understanding of my
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needs and goals and they are readily available to help me when I need it. I am very happy to be apart of
this school and look forward to continuing my education here. I would definitely recommend USU to
any friends or family.
So far I’ve been extremely happy with USU!
My only advice would be to gather students taking the same degree to offer more classes together so that
we’re not alone so often
It would be nice if the online curses had a recording of the class lectures (MIT and Harvard have an open
class sample we can follow)Check MIT Opencourseware
I wish there were more than 1 upper division course offered on line each semester.
It’s difficult to register for online classes. They fill up to quickly and the ones remaining are either
daytime or have pre-req. Online classes are very important to me trying to raise a family and work at the
same time. No one wants to go to a satalite class until 10 at night two days a week. More online, more
online, more online! Also, what makes an online class better than others- if you tell your instructors to
open their material (unlock it). It means I can progress as fast as I want. Why should I wait a week to do
an assignment if I can do it right now? There’s no point to locking the material. Also - with the stackable
degrees in this area, especially if you want to target the oilfield workers from petroleum tech, you NEED
those classes online. You are getting adult students who have employment in the oil and gas industry.
There are NO employed students who could take an excel class or CAD class at 2:00 or 11:00 during the
day if they do the industry emphasis or business empasis. It’s not like they can leave the field for a
college class and drive back out. Make them accessible and you’ll get completors. You have a demand
there.
Overall, I’ve had a fantastic experience, but because I’m not your traditional student, a lot of the
questions didn’t apply to me. I happened to have an emergency come up in November and the staff was
incredible with assisting me in preparing for my leave of absence.
I am an online student but have one class at the Kaysville campus. The staff there is very friendly and
helpful. The campus is maintained nicely and is welcoming.
there seems to be an assumption from most faculty that students are only in their class and don’t have
anything else going on (this has been said in a class or two). As a student that works full-time and still
takes classes this statement is very irritating. I do care about my classes, but I also have to make sure I
meet my job requirements (or else I can’t afford to go to school). As a student trying to balance
everything it is nicer to hear a little bit of compassion and understanding from your professor. I get some
students abuse this, but they need to remember some don’t. Teachers should be required to take teaching
classes. I get they may have a lot of knowledge in their field. This is beneficial in academia, but not all
who teach can teach effectively. All teachers should know what the institution’s expectations are, and
the institution should teach teachers how to effectively teach a class. Canvas is a great tool, but your
instructors should know how to use it. I work with systems a lot and know that this system can be used
very efficiently. From what I have seen it is easy to hide things in canvas, making it very difficult for
students to find what they need to effectively learn. When students apply USU is very behind on their
notifications. It takes months when it takes other universities a matter of a few weeks. Also, the housing
department is very good at responding. In a specific case a student has yet to find out if they are
accepted, but have received their acceptance from housing. When the student contacted the school to ask
about the acceptance, she was rudely told she would find out soon and then hung up on. If a student
needs to change their name the process is not clear. Also the information requested is very private. In the
form it says to just send it to a department, but if all required information was sent their is a huge chance
of fraud. With the technology available this shouldn’t be so hard. It could also be done in a secure way,
which it currently does not appear to be.
I’m an online student and I like the set up for people so they can take classes from home.
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I am not sure I will go after a degree, but I do want the knowledge in IT Support and Web Development
Overall, my experience has been good. But I would like to voice a few complaints. There is no food
available on campus, not even a snack machine. When I pull my all day Friday study sessions, I always
loose at least an hour going to get food. Even a refrigerated machine with sandwiches, yogurts, etc.
would be nice. And I think my campus is too open to the public. I like to walk in the gym to clear my
mind, but its always full of people playing basketball. Or one night, a family showed up to watch a
football game on the big tv, which they turned up to high volume. When I complained the next day, I
learned they weren’t even students, just friends of faculty. But overall, my experience has been great. I
take most of my classes online and I love the freedom of schedule that comes with that.
I wish more classes were available to me. I ended up taking “filler” classes that I don’t actually need
because those I was hoping to take we’re not being offered at all at my location or online.
USU as an institution does a wonderful job at reaching out to distance students. I wish there was more
support for nontraditional students either returning to school after a long time or beginning school later
in life.
This campus is mostly good, especially with academics. The only things it lack is the activities. The club
I signed up for rarely meets up. There is not much school spirit in a regional/distance campus. We
should get the same activities as Logan, like dances and the True Aggie tradition since we’re a USU
campus. Other than that, so far my academic experience has been great.
Thankfully, I just got referred to another counselor in the HEP program and he has helped me more than
anyone. I felt like the one counselor I had been with didn’t represent the school well, and was very
informal, unprofessional and laid back. HE was very uncomfortable to meet with, I would avoid going to
him and I would figure out my classes on my own. I think the school here could be ran more
professionally. I would call for counseling and the counselor would never be there. The TA’s or people
who answered phones weren’t equipped with enough information to help any calls coming in. Testing, I
have never had a TA in the room(broadcast) while I was testing. I switched to all online because I felt
the atmosphere was gross and unprofessional.
Although I am very satisfied with the education I have received, it becomes more difficult every
semester to attend as it seems the cost continues to rise. I am having to work full time just so that I can
afford to go to school part time.
I have had numerous questions that have gone unanswered or I just got the run around until I finally
called enough people to get the correct answer, it has been very frusterating. I have been sent to
collections by USU even though I had submitted all the proper paper work, all I had to do was look and I
could tell them the exact date and time and it was still a big joke. I have taken classes that I did not need
because of poor advising, thus donating to the campus just because my advisor could not advise, I work
very hard for the money I do have and to know that it has been wasted is very irritating. Then as an
online student you get 328 dollars worth of student body fees imposed on you, can anyone answer that
one Tooele certainly could not. The short answer to all of this is after the current semester I will be
pursuing my education else where, there have been so many bad experiences in the last year alone I do
not think it’s worth it to stay, if there happens to be anyone who does read this feel free to contact me
7026223812 I will be more than will to share in depth about my experiences, if this is just for ego
boosting empirical data well I guess there are those people willing to tell you how great you are, I on the
other hand was born without a silver spoon and feel it’s time to cut my losses rather than continue the
railroading.
Josh Hunter was outstanding on his efforts to help me. I went to a few other people before I went to him
with not a lot of help. When he didn’t know an answer he found it quickly.
I wish the students who weren’t at the main campus could get more of the perks that other students do. I
feel that they don’t involve us as much because a lot of us are nontraditional students.
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Less than a great experience, the staff at tooele are good to work with, however the usu staff at other
locations are less than desirable to deal with.
The building is in rough shape and very stinky.
Thanks for a great experience!
N/A
My classes are in Delta. The staff here is extremely helpful and truly makes you feel like you are
important to them. They genuinely care about your success as a student and also in your own individual
life.
I love it
Being a distant student my entire USU career it was more challenging then I expected. I was in Price
when the school merged with USU catchng me in a horrible transition period. Advisors did not guide me
well and in return I took unnecessary classes or did not take other classes. The biggest gripe I have is the
math requirement. I passed math 1050 with above average grade. I signed up for a math class and
dropped it because it was to difficult to take broadcast, I was not aware I had to take math that semester.
Because I dropped I did not have a math class for the one year. When I signed up for STAT 2000 I am
unable to sign up because I need to retest into that level of math. The testing process is not impossible to
test into, but it is close. I know very few people who test above math 1050. People who have taken much
high math classes but still can not pass the test. In return the policy forces students to pay money to
retake tests that they already passed with above a C grade. I do not agree with that, I understand if it had
been 10 years, but I am paying tuition. If I want to take the STAT class after having my associates
degree show I cam pass 1050 that should suffice allowing me to take the class. I understand USU
doesn’t want kids failing because it damages the campus statistics in graduation and results. But this has
been a major headache for MANY distant kids. I also am very displeased with how USU treats and
handles distant sites. I get a run around when trying to contact the main campus. The main campus does
not want to deal with issues at distant sites and I feel like any issue I have is a burden on them. Feel free
to contact me at any time to talk about my comments to clarify or have more explanation. Matt 435 850
9516
I am an advocate for higher education and I am constantly inviting potential students to our Tooele
Campus because it has provided me with a sense of belonging. I am a nontraditional student and USUTooele Regional Campus has welcomed me with open arms. I want some else to experience what I have
experience. The difference that higher education has brought into my life and what this campus has
provided has been priceless to me.
I love it!!!!
Marilyn cutch is one of the best instructors and advisers I’ve ever had she should get a raise!!! Seriously
she is the best teacher
I am trying to do both early childhood education and early childhood special education but I get the run
around so bad. No one knows what I am supposed to be doing or how I am supposed to do it. I am
getting so frustrated with the run around and hoops to jump through that are not necessary.
None
USU has been a fantastic experience, so far I am enjoying it and looking forward to learning all that I
can. Everyone is so nice and helpful and my current teachers do a great job at involving students, getting
to know me, and making me enjoy class. I love it here.
It would be nice to have a small store with supplies and Utah State items on the SLC campus. After 5pm
food options would be nice too.
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I am choosing the MIS as my major only because they do not have an architectual engineering major at
USU. Really wish they had some engineering majors
I have found it hard to get the higher classes That I need to graduate, at night, they want to do them at 1
in the afternoon, as a senior who is trying to take these classes so I can gradutate, and hold a full time
job, there is no way I can be intown that early for classes I have voiced my frustrations but they say there
is nothing they can do about it.
My first choice of major was a Social Studies composite for teaching. All of the classes needed for that
major aren’t available to all regional campuses. That is the one major disappointment for me.
Generally I have a great experience at Usu. The canvas section and online offerings could be broader,
more degree options.
Things get overwhelming because of my own personal circumstances but I love this school & the
opportunity it has provided me with to be able to further my education!!
I have taken all my classes online through USU,and that is the ONLY way I could have returned to
college. I am so unbelievably grateful for your online classes. And I love them! Working on Canvas is a
piece of cake. It’s the perfect setup for me as a nontraditional student.
Know that I am an ATP student at the Salt Lake Campus. If some of my responses seem odd that is why.
However, I am loving the program and the professors that I get to work with. I think it is an excellent
way to earn a teaching certificate and I would do it again in a heartbeat. The hands on experience and
knowledge I am gaining is priceless.
So far it seems that I am going through computer literacy course. Which I have Tried on more than one
occasion, to my great regret It appears that computer illiterate is a foreign language! The majority of my
problems have to do with computer and there functions as to how submit assignments. As for dealing
with the Puzzle Palace in Logan, there no word to describe my displeasure with them.
I really enjoy going to school at USU Delta they do a great job taking care of my needs and I really
enjoy my professors
I love Utah State, but since my major isn’t available at regional campuses or online (Environmental
Studies), I have decided to transfer to the University of Utah. I’m bummed, because USU is a wonderful
school, but the lack of variety in degrees available at regional campuses is disappointing and ultimately
led to my decision to transfer.
Sports and activities are not important to me since I am a mom of two and pregnant. I think we should be
able to drop classes late for health reasons. Last semester I was on nausea medicine and it was also a
sleeping pill. I did awful in my classes last semester because I was so tired everyday and could not stay
awake or focus. I did not start this medicine until after the drop date.
The campus is in the Juab County School District. A Vending machine would be a nice addition.
This is a great institution to get an education. The staff is amazing and the online classes are great!
Makes it possible to go back to school.
My experience at USU has been good, overall. However, the selection of courses dwindled once I
completed my gen. ed. requirements. I am taking courses because I they are the only option available to
a distance ed. student. It would be nice to have more courses available online or broadcast so I could
take a class to learn and not because it was the only option.
It was sad to come to the new building in Brigham City and see the ugly colors it was decorated in. Also
that there is only ONE OUTLET per small broadcast room. Really, at this time, with so many eletronic
items, one outlet. Did anyone really think that through?
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I would like if the dietetics program would be brought out to the tooele campus.
The professors teaching math to distance students is extremely frustrating. I ended up taking a math
course at a separate institution to fulfill one of my requirements. Trying to find classes required for my
degree was much more difficult than it should be, I would take a course and find out that the second in
the sequence was not available after the fact. Overall, it has been extremely frustrating for me and I wish
that the first advisor I was talking to would have been more knowledgeable, it would have saved me
time and a lot of money. My new advisor is helping me get back on track, but being a single working
mom, having that first advisor was a nightmare.
Keep up the awesome work!
Some professors are great with online things and getting things put on canvas, while others are not that
great at making things known.
Love being a distance student. Feel a strong connection to UT State in every way. I am not being hipped
of receiving a high quality and personalized education. I am highly valued by staff especially my
teachers!
The Alternative Teacher Preparation program through Canvas has been a really great way for me to
obtain the licence while working and gaining experience in the field at the same time. I appreciate the
efforts of the instructors implement an effective and comprehensive program.
I like the Extension campuses. The interaction between the class sites is heavily dependent on how the
teacher utilizes the class in feeling comfortable with participation.
I love the school but it is hard to be able to afford tuition as a newlywed. Especially when financial aid
only covers part of our schooling and we are both in school.
I am thankful for the opportunity to attend college and further my career. Thank you.
As a whole, my experience at this college location has been acceptable. I am somewhat disappointed
with the current program I have enrolled in. There is no consistency with scheduling and emails are sent
out late the night before class with unreasonable expectations.
This survey really doesn’t address specifically issues pertinent to online only students. Students fees are
ridiculous for those of us whose participation in campus life is slim to none.
One thing I am not sure about are student activity fees. Unless a distance student travels to a large
campus (Logan), they don’t really get to participate in those activities, and if a student is online, they
seldom go to their education center. If we still have to pay those fees for things we don’t use, that’s less
money for us to use for tuition. Instead, that money goes to support activities we either seldom or can’t
attend. I also wish there was a way to get better financial aid if you get married in the middle of the year
instead of needing to wait for your FAFSA to be processed. Also, many if not most scholarship
applications are due before the tax deadline, or before some employers send tax documents to you, so
you either have to estimate your EFC and later update it, or miss out on applying for scholarships.
All in all, both the Logan campus and the Tooele campus (which are the only two I’ve been to) have a
great atmosphere and I am very pleased with the experience I’ve had with higher education at Utah State
You can find it everywhere but it would be nice to have more scholarships for middle class white males,
I feel like we are the ones being excluded, making money but not enough for college but to much for
scholarships or financial aid. There are hundreds of scholarships for minorities but very few for us. It
would be really apreiciated from me and others like me. Thank you!
The amount of tuition and fee’s that I pay for services that are not available down here is one issue I had.
And then the variety of classes offered for my major was quite limited as well.
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I love Utah State University. I’m very grateful to attend here. I have a full schedule as a student and as a
husband and father, but it is worth all of it to receive an education from Utah State.
The Tooele campus is excellent - especially the Sciences building. However, the greater need
population/demographically was probably Salt Lake. I do wish the cadaver lab and required science
courses I needed had been available in Salt Lake rather than Tooele. TAs are not all equal. Grading will
always be subjective, but I do not feel confident that if a TA grades a paper/project unfairly that I can
contest the score with my instructor without fearing future bias or other repercussions. I want to stand up
for myself and my work, but I don’t want to be labeled negatively for doing so (especially as I have only
done it once in my life.)
I would like to see more degrees offered at the Moab Campus.
The Brigham facility is clean and well-maintained, I’ve felt my instructor is professional and
knoweledgable in regard to his field. My biggest concern is that the final class I needed to graduate this
semester, BIOL 2320, was only made available at the Brigham City campus. I live in Salt Lake and I
spend a total of 4 hours in my car each week, driving to and from class on Tuesdays and Thursdays. I
would have appreciated having the class available to me at a closer campus, even if it was just for the
lecture portion. I think that perhaps there isn’t a cadaver lab at other campuses, but having to drive up
once a week rather than twice would make that much of a difference on my increased expenses on
gasoline, car maintenance and the increased weekly mileage put on my car.
The Kaysville Campus has amazing staff. My academic advisor, Donna Minch, was so supportive,
helpful and knowledgeable. My professors were engaging and approachable. The campus atmosphere is
warm and inviting. I absolutely LOVED my experience at USU Kaysville!
Advisor Laura Holley is the best. I dislike tuition increases due to athletics that I do not support, but I
appreciate the new gym for students. I like that housing participates in some legislature on campus. I
have always been satisfied by classes an teachers.
USU has made graduating difficult for me because classes I have to have are not offered every semester
at the distant education locations
I take all of my classes online which allows me to work full-time as well. My only problem with this is
the student fees that I pay. I feel as an online student that I am not able to utilize all that my fees pay for.
Most semesters I don’t even know where that money goes, maybe to the student gift of a water bottle or
t-shirt that I can’t even go pick up because the campus is too far away from where I live? I don’t know.
Other than that I love going to USU, just irritating when paying for tuition/fees.
To be completely honest, it was Donna Minch who completely sold me on USU. She has answered any
and all questions and has bent over backwards to accommodate me. I really hope some sort of funds
become available for me. It took longer than expected to get this far in my degree. I still have 12 credits
and have exhausted my Pell grant and I have used the available loans. I work full time and still do not
have any funds available for tuition. I love USU and hope to be able to be a graduating alumni. Thank
you. Scott Poole A01974757 (I am not worried about my name being attached to the responses I have
given in this survey)
Great school Thanks
The Uintah -- Vernal staff are very friendly and helpful!
Instructors could understand and work with students who work full time and are sometimes unable to be
in class right at the start. If we have to provide for a family and want to better ours lives then the
instructors should be more willing to work with the students.
I love USU and my major!
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I don’t feel like the teachers have good teaching techniques. The education I get for the money I am
paying is quite poor. Everything I come to learn in class I could basically google and come to class and
take my tests. The professors aren’t very approachable without being snobby and irritable. I don’t feel
the quality of education is very decent and I don’t think the institution much cares.
.
I feel if you offered better tuition rates it would be a better school. Some of us who don’t qualify for
financial aid have a hard time staying in school. I would refer all of my family if you did a cut on tuition
and offered more face to face professors.
The scholarship distribution date should not be after tuition is due. Almost every semester I have had to
pay tuition so I would not be dropped from my classes and then get reimbursed after my scholarship was
processed. Something needs to change. Either change the tuition due date until after the scholarships are
processed or move up scholarship processing time to before tuition is due.
Overall my experience has been great! I think many of the employed advisors and teachers do a great
job, but I have only had mediocre to worthless experiences with the local academic advisors. One of the
questions also came to mind during the survey is why I, as a student at a distance campus, pay activity
fees at all.
I attended USU in Logan for my first BS degree. I loved it there. So I came back into the online program
expecting the same level of excellence that I had when I was on-campus. I am sad to inform you that I
the online program does not meet with these expectations. There is very little individual feedback on
assignments and the curriculum content does not meet the needs of diverse learners. Some of my courses
online have only had a powerpoint lecture without any audio! That is crazy! As an online student, I am
doing an ton of reading, and then to log onto a course module and find only more reading of
powerpoints, and assignments that are not tied to course curriculum is driving me nuts! Like having to
write a case-study based off of an speech/language assessment when it is my first semester in the COMD
and in a course where we are learning parts of speech. Crazy! As an educator myself, I am dismayed that
online courses are not looking at various learning styles. Not all students can learn material directly from
written text only. A power point does not make a lecture visual especially when there is no audio or any
video examples. Writing a case study or chapter review does not mean that it is good for hands on
learners. i am studying this because I want to work with students who have language impairment. Where
are the videos of real children who are in speech therapy? If I were on campus, I would be attending
lectures that had a practicum component. I feel like I am in outer space with these online classes with no
visual or verbal contact with my instructors. I can’t even figure out who is a TA and who is an instructor
in one of the classes. My experience thus far has been so isolating that I am reconsidering my plans and
have applied to attend courses on campus, and even out of state, even though that would mean uprooting
my family.
I still can’t figure out which direction I should go in, I have conflicting circumstances and my advisor
seems to not want to help or doesn’t care or doesn’t take me seriously. Not sure which one, maybe all of
the above. I’ve talked to many people and none of them are satisfied with their advisors. None of us are
comfortable enough to even want to meet with our advisor, many people telling me they felt judged by
the advisor and looked down upon. So many of us aren’t getting advised properly and not following the
right path to academic success. I feel like I’m paying way too much money to still be confused about my
major and don’t like the fact that I’ve went to my advisor several times just to leave her office still
confused and not knowing anything more than when I went in there. It’s very frustrating and almost
makes me not want to be in this school.
I am please for the most part with all of my classes there have only been a couple of them where I
haven’t learned a thing or I wasn’t satisfied with the way the teacher taught the class.
Lower tuition costs. You guys make enough money as is.
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Some of these questions were designed for students who attend classes on-campus. I am an online
student, so that affected some of my answers. It would be nice to have some presentations at regional
campuses - like student orientation, financial aid options & how to access them, etc. It would also be
nice to see more offerings at the Salt Lake campus.
You need to add a selection option of mostly online courses on question 14.
Love Utah State
I wish the counselors really cared. They DON’T. I wish everything wasn’t going to online. I HATE
calling to schedule a test and they tell me to do it online and say its easier for them.
I appreciate the scholarship programs. Could use a few more for “regional campus only” if possible.
Additional on-line courses would benefit working adults. FAFSA refunds should be distributed
immediately after final payment due date so students can use any refund to purchase books and supplies.
Overall, it has been a good experience but I do not intend to continue with school once I receive my
degree. (cost & time)
(1)Some of my major courses are exceptional. (2)One of the challenges is distance: students who join
classes via video do not have as rich an experience; also, commuting to Kaysville was a surprise and not
ideal. (3) There is a strong sense of acceptance and community among evening students in my program.
We get to know each other through continually being in classes together, and Donna Minch and the
faculty are extremely supportive and accessible.
I am an online student, so most of the questions don’t apply to me.
I appreciate my academic advisor, Lisa Allen, who has been so quick to respond and so easy to work
with from a distance. Generally, I think the most important policies and procedures to focus on as a
University, based on past experience and being a nontraditional student, is Career Oriented Relevance in
instructional content and advising.
I am concerned about the availability of classes that enable me to finish my degree and my minor. They
fill up quickly and do not seem to provide many options. I also notice that many classes are not even
offered via broadcast or online, which might be a problem for me to finish in the least expensive way,
without taking additional courses or taking courses that I don’t want or need.
SPED program was amazing and worth being here for. ELED was not. If I did just ELED over again I
would choose another university.
I would like it if more general courses were offered at this campus. I ended up taking my classes online
because I wasn’t able to take them on campus. However, I have found my online classes to be enjoyable
and the instructor’s are great!
Online classes are easy to use and I like the Flex courses without due dates, great program.
It’s nice to have a college in Tooele. It would be nicer if it expanded to include more classes/degrees.
Keep up with the good work and perhaps can provide more opportunities for students involvement on
campus. I somehow feel my student body fee does nothing for us. I’d like to see that part of fee being
used in good areas.
USU online experience is pretty good to me so far. I really want to see USU continue with current great
service to students. Also, I really do not want to hear any more news about USU being associated with
intolerance towards homosexuals. I want to be proud of my undergrad school (USU). I do not want my
future graduate admission officers to think that I graduated from a biased academic institution. I wish to
see USU embracing a diverse backgrounds of its students.
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Class selection is not awesome for some courses. (CHEM1110 for example) I personally think tuition is
way way expensive. As a single mom supporting five children and trying to work 60 hours a week to
keep a roof over head and knowing I am accruing thousands of dollars in debt with no guarantee of a
better income once I am finished with my degree often leaves me wondering why I started going back to
school.
I live in Bountiful. I don’t like how I have to drive to tooele for my accounting class instead of going to
salt lake, Kaysville, or park city.
When you ask certain instructors for more information or if they will put their notes in Canvas the
response I get is if I didn’t get it in class to watch the Panopto which doesn’t help. I pay a lot of money
to attend college and to better my education. Not to be set up to fail due to a professor not wanting to do
their job. This class is a requirement for me to get my associates and feel like I am set up for failure due
to this professor.
I really enjoy the classes, the instructors, and the flexibility of when and where to take USU classes. I
love online classes. The distance classes are hard, because if the instructor isn’t in the room with the
class, many people have side conversations and I can’t hear what the instructor is saying.
USU is an amazing school and I love being a distant student but some of the professors would tend to
focus on the Logan students that were in front of them and that was hard. The education I have gained
from USU will help me succeed in my career and life, so I’m glad I became an Aggie
When I was finally excepted to USU it was very late in the registration process. I was able to contact the
adviser over the phone and she was extremely helpful in getting me registered for my classes. Also, the
staff at the Kaysville campus are so kind and very helpful.
Tuition is ridiculous. I take two classes at a time and get charged 2000 a semester more or less plus
books. I pay everything out of pocket to stay out of debt. This school really makes me struggle
financially as I own my own home and still never get offered financial aid other than loans. I also get
NO help from my parent but it is required I put that on my application. Very disappointed with the
financial aid program
There is no Film/Animation/Media Design degree, and many of the classes I’d enjoy taking
(programming/filming, etc) are not available at my site. I am currently planning on transferring to
another University once achieving my Gen Ed and all transferable classes here.
Get the instructors more up to speed on the technology avaiable to them. Other than thst it has been
great! Excited to finally graduate in May!
I would like to suggest then when my campus doesn’t award a scholarship such as The economically
disadvantaged, etc. I feel they should state the reason for denial. Thank you.
It is hard to get a 3.0 for the degree you want when you’ve taken all your generals first. The math can
bring it down and makes it harder to bring it back up for some.
When students express concerns ab out struggles with class that the student is enrolled in, the academic
advisor should not laugh at the student, which they are expressing real concerns about and should be
taken serious, not as a joke, which only distances the student from the staff and the college. In addition,
all the of the clubs seem to be based in the Logan, it would be great if they could be extended to other
campuses so distant students can take advantage of the same opportunities that Logan students are able
to take advantage of. The clubs meetings could be broadcast in a similar to classes or they could be
broadcast over Skype.
Students are not respectful of others during classes (I.e. Noise level when classes held in lab is
disrespectful). MIS offerings, for distance Ed, is very insufficient. The class times offered are too late. 8
pm start time is not good for sufficient learning.
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I would be graduating this spring, however my academic advisor misinformed me and I am short 4.5
credits.
Wow, if those are the standards of this campus and faculty you are expecting to have, you have A LOT
of work to do. My experience here at the Uintah Basin Campus is the exact reason why I will be
transferring to a different school next semester without a second thought. And my recommendations to
others will be very poor due to the poor experience I have had. I have paid you guys a lot of money, I
should at least have a decent experience.
I wish more core classes were given in Kaysville.
I love USU!

